
Al-Ashraf Secondary School for Girls  
 

Title of unit: Poetry Pioneers Year:  7 Term:3   Duration:  6W/18L 
NB: Library lesson once every 2Ws 

Overview: 
� This scheme of work will build on pupils understanding of poetic techniques to develop their ability to analyse and interpret how 

these techniques contribute to meaning. Pupils will use a wide variety of speaking and listening activities to explore poetry as well 
as considering how to convey meaning and voice in their own writing. The scheme will promote team work and support pupils in 
becoming better communicators and group participators. 

�  
 
SMSC  
 

- Pupils being given the opportunity to compare their 
own culture and community with that which is 
different. - Pupils becoming aware of how different 
societies function and different social structures. - 
Pupils addressing issues of discrimination 
(race/gender/age) within texts. - Pupils being given the 
opportunity to develop empathy for characters and 
understand the feelings and emotions of characters in 
the text. - Pupils being encouraged to make reasoned 
judgements on moral dilemmas that occur in texts. - 
Students will be provided with opportunities to extract 
meaning beyond the literal, consider alternative 
interpretation and hidden meanings while engaging 
with ideas in fiction and non-fiction. - English involves 
students acquiring insights into their own personal 
existence through literacy appreciation and analysis. - 
Students will work individually, in pairs and in groups, 
which promotes both team work and autonomy, 
helping to build self-confidence. - Open discussion is at 
the heart of English teaching and this facilitates 
questions about existence and purpose.  

APP Focuses:  
 
Reading: 
 
AF2: Understand, describe, select or retrieve information, events or ideas 
from texts and use quotation and reference to text 
AF3: Deduce, infer or interpret information, events or ideas from texts 
AF6: Identify and comment on writers’ purposes and viewpoints and the 
overall effect of the text on the reader 
AF7: Relate texts to their social, cultural and historical contexts and literary 
traditions 
 
Writing: 
 
AF1: Write imaginative, interesting and thoughtful texts. 
AF5: Vary sentences for clarity, purpose and effect 
AF7: Select appropriate and effective vocabulary 
 
 
 
 

Outline of Scheme: 
Week Key Questions Key Activities 

1 What has influenced a poet to write a 
poem? How have they conveyed their 
message? 

Discussion of emotions associated with certain lines from poetry-exploration of 
language. Research of context, social and historical information. Jigsaw activity to 
share information. Summarising main points from discussions.  
 

2 What are the themes/ideas/ attitudes 
in these poems? How can I represent 
them in a more visual format? 

Hot seating character in poetry-exploring the story. Shared annotation of poems, 
analysing techniques used. Writing headlines to accompany poems and justifying 
decisions made. Group creation of a collage/montage to represent ideas/attitudes in 
a poem or group of poems. 

3 Can I explore the meaning of a poem 
through group discussion? Am I able 
to further a group discussion by 
asking questions?  

Responding to unseen poetry in groups, using prompts to support. Creating ‘question 
boards’ based on the poems and then responding to the questions of others-
developing a personal response. 
Annotating a poem independently. 

4 Can I bring a poem to life by using a 
range of dramatic techniques? 

In groups, select a poem and explain reasons for selection.  Teacher models 
monologue from the perspective of the woman in ‘The Laboratory’. Students choose 
4 dramatic techniques from a list and use to explore and interpret a poem. Present to 
the class and respond to questions. 

5 Am I able to develop a character or 
voice in my own fiction writing based 
on the main ideas in a poem? 

 Teacher models writing a narrative, focusing on language choices and structure. 
Planning narrative with frequent peer assessment and redrafting. 

6 Can I write my own poem, using 
arrange of techniques effectively and 
conveying a message? 

Discuss with a partner something that is important to you. Draw up success criteria. 
Write poem, re-draft after self assessment and accompany with a critical explanation 
of intended effect, using sentence starters. 

Differentiation :  
 
HL/LL students working in pairs  
Mixed ability group discussions 
Word banks 
Challenge questions to illicit deeper thinking and engagement with the tasks.  
Differentiated worksheets 
Teacher support  
 
 



 
 
 
 
Personalised Learning and Thinking Skills (PLTSs): 
 

� Independent Enquirers 
� Creative Thinkers 
� Reflective Learners 
� Effective Participators 
� Team Workers  
� Self – Managers  

 
 
AFL 
 
Formative Assessments: 
 
Strategic questioning  
Think-pair-share  
Peer assessment  
3-2-1 countdown 
Classroom polls  
Exit tickets  
Self-assessment  
Target setting  
Opportunity to edit marked pieces of work 
Learning levels displayed before and end of lesson.  
 
Summative Assessments: 
 
Mid-terms/end of term key assessments.  
Homework over a cumulative period.  
 
Homework will be set once a week.  
Scholastic strand sheets used to set guidelines and targets and track student progress.  

 

 

 

 

 

 

 

 

 

 

 

 

Cross Curricular:  
 

� History  
� Art  
� Geography  
� Drama  



 

 

 

Possible Teaching Sequence 

Week 1 

Lesson 1: 

Starter: Give students emotive words and ask them to read and then draw an emoticon or similar icon to represent the feelings that 
they think are represented in the lines. 

Introduction: Explain the purpose of the scheme of work and make it clear that this will build on what they have learnt in primary 
schools about poetic techniques. In order to revise these techniques, ask students to brainstorm on whiteboards the techniques 
that they can remember. Take feedback, asking students to explain the terms and give examples where they can. 

Development: Refer back to starter activity and ask students to explain why they chose these emotions. Can they identify key words 
or techniques that have contributed to the reader response? In small groups, students are given the poem ‘The Moth’s Plea’. As a 
group they need to discuss the feelings that are represented in the poem and highlighting the important words if they can. 

Plenary: Ask students to predict what skills they think they will develop in this scheme based on today’s lesson. How is this different 
to poetry they studied in primary school? 

 

Lesson 2: 

Starter: Show students the Flanders Field collage. Give them a few moments to discuss what they think the poem represents and 
what it makes them think of, with a partner. 

Introduction: As a class read the poem ‘In Flanders Field’. Does the poem give us anymore information? How does the writer feel 
about what he is writing about? What do the fields represent? 

Development: Provide students with the worksheet ‘What happened in Flanders Fields?’ and ask them to read the information. 
Discuss with a partner how this information helps them to understand the poem. What does it tell us about why McCrae wrote the 
poem? What other information would they like to have so that they could fully understand the poem? What questions would they 
ask the poet? 

Plenary: Ask students to consider whether it is important to understand the background of a poem or whether they can be fully 
appreciated in isolation. 

Lesson 3: 

Research lesson:  Arrange students into small groups and give each group a different poem. Give students approximately 10 
minutes to discuss their first thoughts about the poem. They can choose one word to describe the theme and one word to describe 
a feelings associated with the poem. 

Explain the purpose of the research: to find out information that has informed the writer’s writing. Allow students to research and 
then feedback their findings to the rest of the class. 

 

 



 

 

Possible Teaching Sequence 

Week 2 

Lesson 1: 

Starter:  Show students the headline: PARENTS SELL CHILDREN TO WORK IN LIFE-THREATENING CONDITIONS. In pairs, students 
discuss what they think the rest of the newspaper story might be about. Take feedback. 

Introduction: As a class, read the poem ‘The Chimney Sweeper’ and ask students to highlight any phrases/lines that are linked to the 
headline. Annotate these as a class after reading the poem through a couple of times. Whilst annotating the poem as a class, 
encourage students to think about the feelings and emotions in the poem.  Support them in identifying the techniques used in the 
poem. 

Development: Arrange students into small groups and assign each group member a character from the poem e.g. the speaker, Tom 
Dacre and the father.  Individually, students write a list of bullet points or a spider diagram exploring the thoughts and feelings of 
their given character. Then as a group they should plan and rehearse a hot-seating activity. 

Plenary: Watch hot-seating and ask students to explain some of the comments they make about their character. Where is the 
evidence in the poem? 

Lesson 2: 

Starter: Ask students to read ‘The Ballad of Charlotte Dymond’ and then in pairs come up with a suitable newspaper headline.  Ask 
some students to explain why they chose their headline, referring to evidence in the poem. 

Introduction: Discuss the poem as a class, explain that this is a narrative poem and therefore tells a story. Extract the main points as 
class-what are the facts? Model or shared writing of opening paragraphs of a newspaper article about the events in the poem. 

Development: In pairs, students write the rest of the article, aiming to integrate lines and phrases from the poem itself. 

Plenary: Swap articles and highlight the phrases/lines that have been taken from the poem. What is the theme of this poem? 

Lesson 3: 

Starter:  Ask students to brainstorm words/phrases associated with ‘family’. Snowball into bigger groups to compare and share 
words.  Do any words appear more frequently? Are there any words which are more important than others? 

Introduction: Explain to the class that you will be looking at themes in poetry today and one of the ways in which they can find 
connections between poems is by looking for words and phrases that are repeated or that share associations.  Hand out the 
friendship poems sheet without telling the class that all the poems are about friendship.  In small groups they should read the 
poems and then discuss what they think the theme of the poetry is and be able to explain why. 

Take feedback. 

Development: Students create collage or montage representing the theme of friendship, using the poems as a stimulus. They 
should try and include elements from the poems in their collage. 

Plenary: Ask students to reflect on what skills they had used today. Make a list of the skills such as contributing to a group 
discussion, suggesting ideas and exploring ideas, being creative and managing their own work. Ask students to rate themselves 
against each skill. Which is their strongest skill? Which skill do they need to improve? 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Possible Teaching Sequence 

Week 3 

Lesson 1: 

Starter: Ask students to reflect and jot down on post-it notes what they have learnt about how to understand and respond to poetry 
over the past couple of weeks and also in primary school. 

Introduction: Model annotation of ‘daffodils’ as if you had just read it for the first time. Go through your thought processes with the 
class and ask them for their advice to help you to understand the poem.  

Development: Students come up with a list of helpful guidelines for responding to a poem. They should then write about ‘Daffodils’ 
explaining what the poem is about, how the speaker feels and what atmosphere is created. They can do this as a list of points and 
match up with evidence from the poem where they can, This can be done in a table for the less able students. 

Plenary: With another student, model to the class how to share ideas and responses, using phrases such as ‘have you thought 
about…’ I like this point, I hadn’t thought of this, how did you arrive at this idea?’ ‘I think you could also use this line as evidence 
here’ etc. Now, students give feedback to each other using your model as a prompt. 

Lesson 2:  

Starter: Ask students to imagine that they are the poet Laureate and they have been asked to write a poem about the life of young 
people today. What ideas would they want to convey? What type of language would they use?   What impression would they want 
to give to the reader? 

Introduction: Take feedback and then explain to the class that when they are reading poetry they should remember that the poet 
has thought long and hard about the choices s/he has made and they should be trying to work out why the writer has used certain 
words or structures. Refer back to Wordsworth and Daffodils and compare with ‘In the Flanders Fields’ as an example. 

Development:  Organise students into groups and explain that they will each have a poem that they have to discuss and be able to 
explain the meaning, feelings, theme, and atmosphere to the rest of the class. Go through how to use the speculate/discuss cards. 
Give each group a different poem. Students discuss and annotate an unseen poem. 

Plenary: Students present their findings to the rest of the class. Ask students to explain how they came to their conclusions, 
reflecting on their discussions. 

Lesson 3: 

Starter: Students chose a poem/poet from the collection that they have read over the past few weeks and then decide on up to 3 
questions that they would like to ask the poet. 

Introduction: Arrange students into the same groups as last lesson. Give each group a different poem and explain that they will 
explore the poem in a different way than in the previous group discussion.  Show the class the poem ‘Skin’ by John Agard and as a 
class brainstorm questions about the poem that they would like answering in order to help them to understand it. For example 
‘what is the meaning of a birthright billboard?’ After generating the questions, then have a go at working out the answers together. 
Model how to work out answers - for example: by looking at the lines before and after, exploring associations of images etc. 

Development: Students work on developing questions for their group poem. They should then swap the annotated poems with 
another group and attempt answering some of the questions, using discussion to agree on the answers. 

Plenary: Ask students to reflect on the key questions for the week: Can I explore the meaning of a poem through group discussion? 
Am I able to further a group discussion by asking questions? 

 

 



Possible Teaching Sequence 

Week 4 

Lesson 1: 

Starter:  Show students the Wordle for ‘The Laboratory’ and ask them to discuss what they think happens in thr poem, based on 
this. 

Introduction: Teacher in role: Teacher pretends to be the woman in the Laboratory and talks about her motives and imagines 
speaking to the chemist who is making the potion. Whilst students listen they should write down any questions they have for the 
woman. 

Development: Read the poem as a class and discuss, then brainstorm the different dramatic techniques they could use to bring this 
poem to life. For example, freeze frame the key moments, conscious alley for the woman, hot-seating the characters. In groups, 
students have a go at one of the dramatic techniques. 

Plenary: How has using drama helped us to further understand the poem? Summarise the poem in no more than 50 words to show 
understanding. 

Lesson 2: 

Starter: Give students the collection of different poems and ask them to skim read in silence, then choose their favourite poem from 
first impressions. Share choice with a partner with an explanation. 

Introduction: Explain task to students: In groups they will choose one poem from the collection. They will then identify the main 
ideas/emotions in the poem and create a large spider diagram. They will then choose 4 dramatic techniques from the list and use 
these to explore the ideas in the poem further. 

Development: Students work on task. 

Plenary: What problems have you encountered? How did you overcome your problems? 

Lesson 3:  

Students finish working on drama and then present to the rest of the class. After each performance, students discuss with a partner 
what they think the drama represented and which poem from the collection it may be about. 

 

 

 

 

 

 

 

 

Possible Teaching Sequence 



Week 5 

Lesson 1: 

Starter: Show students images of people and ask students to choose one of the images. Using the image as a stimulus the students 
should write a paragraph as if they are that person, explaining how they feel and why. Students will use their creative and 
imaginative skills. 

Introduction: Take some feedback from the students and ask them to explain their choices. What was in the image that gave them 
that information? Explain that they have used their inference skills and their creative skills here and they will be applying these to 
understanding poetry. Read the poem ‘They’ll be coming to get us’ as a class and then discuss what kind of a person is the voice 
here. How does he feel? What’s his life been like? How do you know? 

Development: Students create a character profile for the voice in the poem, including a short history of their life. Remind students 
that they can be imaginative here but must have some evidence from the poem to support their ideas. 

Plenary: What were the easiest points to decide on? Which points were more difficult? How do you decide on this information 
when it wasn’t as obvious? 

Lesson 2: 

Starter: Ask students to select the most important line from the poem and explain why they chose it. 

Introduction: As a class, brainstorm ideas for a narrative around the poem. Think about where the poem might fit into the narrative, 
eg, at the start, in the middle or at the end.  How might the narrative start? What would the main events be?  

Development: Using a storyboard or a flow chart students plan a story based on the poem.  

Plenary: Ask students to explain why they have chosen the narrative and structure that they have. How would they like the reader 
of the story to respond? How will they make sure the reader responds in this way? Refer back to the language and structure in the 
poem as an example to help students. 

Lesson 3: 

Starter: Students write their opening paragraph of their story, thinking about the impact it will have on a reader. 

Introduction: Teacher writes an opening, taking advice from students in order to make it more powerful. After paragraph is finished, 
reflect on the changes that were made and write a list of success criteria. 

Development: Students peer assess each others opening paragraphs, giving verbal feedback and advice. Students then develop and 
improve their narrative. 

Plenary: Self assess writing, highlighting most powerful sentences, circling 5 of the most powerful word choices and underlining 
where punctuation has been used for effect. 

 

 

 

 

 

Possible Teaching Sequence 

Week 6 



Lesson 1: 

Starter: Recap the themes that have been covered in the poetry studied throughout the scheme. 

Introduction: Remind students that poets often write about things that are important to them. Show students information about 
Sassoon and explore why Sassoon wrote the poetry that he did. Show them Sassoon poem to see how his ideas influenced his 
poetry. 

Development: In pairs, students discuss the themes that they would be able to write about. What is important to them? How do 
they feel about these themes? Brainstorm vocabulary around themes.  Choose one theme that they will then write about. 

Plenary: Students complete ‘Poet’s Questionnaire’ 

Lesson 2: 

Starter: Matching activity: poetic techniques with examples 

Introduction: Look more closely at techniques and examples and discuss effect/impact. Why is it important to include some of these 
techniques in their own poetry? 

Development: Students create a mood board for their poem. What images do they want to create? What colours will they include? 
What feelings will they explore? What are the main themes and ideas? 

Plenary: Share mood boards with a partner and discuss choices. 

Lesson 3: 

Starter: Play the class a song or piece of music of. Ask them to decide on emotions/feelings/atmosphere created in the music. 

Introduction: Discuss how the music created the feelings/emotions/ideas referring to structure and rhythm. Explain that their own 
poetry should try and use rhythm and structure to influence reader response. Look at the ‘The Jumbles’ as an example of how 
rhythm reflects mood. 

Development: Students work on their own poetry, using STEPS criteria as their guidelines.  

Plenary: Self-assess or peer-assess poem against STEPS criteria.  

 

 

 

 


