
Al-Ashraf Secondary School for Girls  
 

Title of unit: What’s your story?   Year:  7 Term: 4 Duration:  6W/24L 
NB: Library lesson once every 2Ws 
NB: Spelling test every week. 

Overview: 
� This scheme of work is aimed at encouraging students to read for meaning and form ideas and impressions about character and 

setting. Students will be encouraged to communicate these ideas verbally through paired, small-grouped and class discussions as 
well as record them in writing using PEE (point, evidence and explain). Students will read at least three short stories in class: The 
Gold Cadillac, The Rat Catcher and Flowers (Alice Walker) and will be given the opportunity to read other short stories as well and 
select such texts for their library lessons in preparation for writing their own short stories. Students will learn to develop 
comprehension answers to a higher level than that of primary standards and will be asked to evaluate short story openings as well 
as setting and character profiles to aid their own writing and key assessment three at the end of the term. Their short story writing 
module will be formulated around lessons in which students will look at character development, sentence structures, realistic 
dialogue, effective settings, story openings and endings and punctuation. A short story writing assembly will compliment this 
module for students where they will be exposed to inspiration to form their own ideas. Key assessments will include comprehension 
style responses, PEE analysis of a specific text and a 500 word limit short story of their own over the Easter break. These stories will 
be submitted for a national short story competition.  

 
SMSC & British Values  
 
Social  
Students will work individually, in pairs and in groups, which promotes both team 
work and autonomy, helping to build self-confidence. Activities like drawing and 
annotating character diagrams based on a peer’s answers have been set with this 
intention in mind. All students will have an opportunity to critically think and respond 
to other ideas in the flat-chat starters and plenaries planned throughout the module 
without any fear of pressure and with the understanding that every idea must be 
valued. Students will constantly be given the opportunity to feedback and assess each 
other’s work thus promoting peer friendly learning as well as contributing to progress 
in the society of the classroom.  Students will be given the opportunity to listen to a 
rap song detailing the ingredients of a short story. This is intended to be used as a 
learning device to allow the students to process quickly and retain their knowledge.  
Moral  
Students addressing issues of discrimination (race/gender/age/social status) within 
texts.  For example, students will be studying the American short story ‘The Gold 
Cadillac’ in which students will be encouraged to comment on the issue of racism and 
segregation and how prevalent those notions are today within different cultures and 
faiths.   
Spiritual  
English involves students acquiring insights into their own personal existence through 
literacy appreciation and analysis. 
Pupils being given the opportunity to develop empathy for characters and understand 
the feelings and emotions of characters in the text. For example students will carry 
out an empathy task in week 5 of this module where they will trace the outline of 
their shoes and record their experiences and or thoughts and feelings. They will then 
put themselves in others shoes and consider what would have caused their peer to 
feel that way. This will elicit a combined response of both sympathy and empathy. 
Students will also learn how they can contribute positively to the progression of peer 
work by being asked to peer-assess class work and presentations.   
Cultural  
Students will be provided with opportunities to extract meaning beyond the literal 
and consider alternative interpretation and hidden meanings while engaging with 
ideas in fiction and non-fiction.  Students will be opportunity to compare their own 
culture and community with that different to their own. The study of ‘The Gold 
Cadillac’ will promote this because of its setting in a different time period as well as 
culture. Language will also be given attention to with a comparison task to highlight 
use of American English within the text.  
 

APP Focuses:  
 
Reading: 
 
AF2: Understand, describe, select or retrieve 
information, events or ideas from texts and use 
quotation and reference to text 
AF3: Deduce, infer or interpret information, 
events or ideas from texts 
AF6: Identify and comment on writers’ purposes 
and viewpoints and the overall effect of the text 
on the reader 
AF7: Relate texts to their social, cultural and 
historical contexts and literary traditions 
 
Writing: 
 
AF1: Write imaginative, interesting and 
thoughtful texts. 
AF5: Vary sentences for clarity, purpose and 
effect 
AF7: Select appropriate and effective 
vocabulary 
 
 
 
 



Drafting and writing their own short stories and being given the opportunity to listen 
to peer stories will contribute to SMSC and British values consistently throughout the 
term.  
  
World Book Day activities have been designated a lesson in which students will read, 
share books and participate in various other activities including converting fables,  
classic tales and biblical stories to comic strips to be judged by the art department. This 
will promote messages and ideas of classic tales and religious stories and encourage 
students to make links between faiths and culture. Students will help in constructing a 
World Book Day display by ‘sharing their stories’ in relation to the 2019 theme of WBD. 
This will be followed by a World Book Day assembly wherein students will be 
encouraged to share a story with a family member or a friend and consider the 
educational, cultural and social impact of reading.  
Outline of Scheme: 
Week Key Questions (Differentiated)  Key Activities 

1 Can I read and enjoy some of 
the example short stories 
given in class?  
Can I describe some of the 
features of short stories? 
Can I explain what makes a 
good short story?  

Starter: Punctuation practice and then students to discuss why we tell stories Word bank 
provided. Development: Teacher introduces students to the world’s saddest story by Ernest 
Hemingway. They will then decide whether or not they consider it to be a story as well as 
listing their reasons. HA students to think about the effect of punctuation in the story. They 
will then go on to identify the beginning, middle and end of the story after a class feedback 
session. Reading corner: Students will then be given 15 minutes to read examples of various 
short stories. Plenary: Students to write which story they enjoyed the most and why. 
Scaffolding provided for LA students.  
 
Starter: In pairs, students to think about the ingredients of a short story. They will then watch 
a rap video explaining the required conventions of a short story. Development: Teacher will 
lead a lesson on the visual depiction of a story (introduction/conflict/climax/resolution) and 
students to match the definitions with their headings to demonstrate their understanding of 
these key words. Students will then use these sub-headings to design a poster with sentences 
explaining each sub heading in relation to a book or story they have read. Plenary: Peer-
assessment of posters and further punctuation practice.  
 
Homework: To write their own short story (three sentences limit).  

2 Can I identify different types of 
narrative hooks?  
Can I evaluate short story 
openings? 
Can I write engaging openings 
of my own using my 
knowledge and understanding 
of narrative hooks?  
 
Can I answer basic 
comprehensive style questions 
on a short story passage?  
Can I attempt to answer ‘how’ 
and ‘why’ questions about the 
passage? 
Explain ‘how’ and ‘why’ 
questions and read between 
the lines?  

Starter: Each student to write down one ingredient or idea that makes a good story opening 
on the white board. Students will then match narrative hooks with extracts to identify how 
the author has engaged the reader. Development: In two groups, students to read ‘Flowers’ 
by Alice Walker and after providing initial thoughts on the story, students to answer set 
questions on narrative hooks within the story and their effect (To be brainstormed on A3 
paper which will then be displayed on the board for sharing of ideas). Students will then 
match the openings of famous stories with their titles as well as identifying dialogue, setting, 
character and action within the openings. Learning check – students to assume the role of 
teachers and examiners to write down what questions they should ask themselves when 
evaluating the opening of a story. Students will then be given three prompts which they will 
use to write the opening paragraphs of three stories. Plenary: Hot potato to read some of 
these openings and students will self-assess one opening using success criteria (displayed on 
the board). HA to self-assess more than one.  
 
Starter: Students will engage in a flat-chat activity to consider the idea that many writers 
explore journeys in short stories. Development: Teacher will introduce students to ‘The Gold 
Cadillac’ short story and provide some context. Reading will be done as a class as well as in 
pairs and for homework. Students will complete various activities to read for meaning, for 
example, students will complete a chart comparing the use of American words with English 
words. After being split into groups, students will go on to answer differentiated 
comprehension questions on the passage they have read. After a class feedback session, 
students will then work individually to attempt to answer their own comprehension 
questions on the second passage of the story. Plenary: Exit-tickets where students will 
consider what skills they have utilised as well as noting down what they learnt and what they 
found difficult.  
 
Homework: Students will be asked to read the final part of the story and complete a set 
comprehension activity (Key Assessment One). 
 



3 Can I can write a simple 
character description using 
questions to guide me?  
Can I can write about a 
character in detail using 
questions to guide me? 
Can I can imaginatively write 
an extract involving a 
character using questions to 
guide me?  
 
 

Starter: Students to read ‘The Rat Catcher’ and consider their first impressions of the 
character. They will then highlight the words that give them these impressions. HA students 
to specify which words make the character seem rat-like. Development: Students to think of 
word associations with ‘rat’ and represent those words using images. This will lead to a 
discussion after which students will write a one paragraph PEE response about the 
impression the writer wished to portray of the rat catcher. 
 
Starter: Students to be given images of famous characters in films and books. They will note 
down what they know about the character next to these images. Development: Students to 
be given an image of an elderly lady. They will answer set questions about this lady in order 
to assign her an imagined character. Teacher will then model a paragraph describing this 
character and students will follow suit. HA students to draw the character and label her main 
features with quotes from the paragraph. Teacher can then split the students into groups 
who will each be given a different extract. They will discuss their first impressions of the 
character, highlight the words that give this impression and complete a character grid table. 
Plenary: Students to read aloud their character profiles of the elderly lady and then peer-
assess using success criteria.  
 
Homework: Continued KEY ASSESSMENT ONE  

4 Can I differentiate between 
verbs and adjectives and 
identify them within texts?  
Can I begin to understand the 
effect of some verbs and 
adjective within texts? 
Can I explain how settings can 
help create atmosphere and 
reflect character? 
 
I can make a simple comment 
about setting using pictures.  
I can provide evidence to 
prove my point about setting 
and atmosphere.   
I can explain my point and 
evidence and setting and 
atmosphere.  
 

Starter: Teacher to display images representing settings of stories on the board. Students to 
guess what genre those settings might belong to. Teacher to begin explaining the 
importance of setting to a story using feedback from students. Development: Class to begin 
reading ‘The Reptile Room’ and students will be asked use different coloured pens to 
highlight verbs and adjectives. In pairs, they will then discuss the type of atmosphere created 
by this setting and use of language. Individually, students will practice writing a one 
paragraph PEE response about their discussion. Plenary: Students to be given descriptions of 
two different houses in pairs. Each pair will answer questions about the house they have 
selected and swap their description with a second pair. They will then draw a picture of the 
character and house based on their peer’s descriptions and annotate the drawing with ideas 
about the characteristics of the house and its occupants.  
 
The following lesson students will focus on writing PEE orientated answers to describe 
setting and atmosphere in certain specific extracts. The lesson will be modelled on the 
previous lesson where students practiced writing PEE responses. Teacher can offer support 
by using the PEE burger, salad and sauce meme.  
 
Homework: Writing a PEE paragraph set for a specific story which can be used as an 
additional KEY ASSESSMENT for the term.  

5 & 6 Can I write my own short story?  
 
This will be the key question 
and focus of the last two weeks 
of term. 

Students will carry out very specific tasks relating to character building, evaluating openings 
and endings of stories as well as writing their own, developing empathy to write a relatable 
and engaging story, writing dialogue and constructing atmospheric and exciting settings. 
Students will be taking part in an assembly designed to encourage short story writing and 
inspire ideas. Students will also watch master class videos hosted by authors available on the 
World Book Day website to aid learning and help with drafting a story. All of this will lead to 
the writing of a short story with a word limit which will be used as the third key assessment 
of the term as well as being entered into a national short story writing competition. Much 
emphasis will also be given to punctuation tasks in which students will work on full stops, 
commas and apostrophes in an effort to improve their written literacy skills.  
 
Homework: Drafting and writing a short story of their own.  

Differentiation :  
 
HL/LL students working in pairs.  
Mixed ability group discussions 
Word banks/Scaffolding  
Challenge questions to illicit deeper thinking and engagement with the tasks.  
Differentiated worksheets 
Teacher support  
Model answers  
Fill in the blanks for LA with option to also compose full sentences on lessons they have learnt.  
 



 

 
Personalised Learning and Thinking Skills (PLTSs): 
 

� Independent Enquirers 
� Creative Thinkers 
� Reflective Learners 
� Effective Participators 
� Team Workers  
� Self – Managers  

 
AFL 
 
Summative Assessments: 
 
Key assessments over the terms.  
Homework over a cumulative period.  
 
Formative Assessments: 
 
Strategic questioning  
Think-pair-share  
Peer assessment  
3-2-1 countdown 
Classroom polls  
Exit tickets  
Self-assessment  
Target setting  
Opportunity to edit marked pieces of work 
Learning levels displayed before and end of lesson.  
No hands approach 
 
Homework will be set once a week.  
Scholastic strand sheets used to set guidelines and targets and track student progress.  

Cross Curricular:  
 

� English 
� Mathematics 
� Art  
� Geography  
� Drama  


