
Al-Ashraf Secondary School for Girls  
 

Title of unit: Poetry Pioneers Year: 8 Term: 3   Duration:  6W/23L 
NB: Library lesson once every 2Ws 
NB: Spelling test every week.  

Overview: 
� This scheme of work will focus on building students’ knowledge and confidence in analysis of poetry techniques and language. 

Pupils will use a wide variety of writing, speaking and listening activities to explore poetry as well as considering how to convey 
meaning and voice in their own writing. The scheme will promote team work and support pupils in becoming better communicators 
and group participators. 

�  
 
SMSC  
 

- Pupils being given the opportunity to compare their 
own culture and community with that which is 
different. - Pupils becoming aware of how different 
societies function and different social structures. - 
Pupils addressing issues of discrimination 
(race/gender/age) within texts. - Pupils being given the 
opportunity to develop empathy for characters and 
understand the feelings and emotions of characters in 
the text. - Pupils being encouraged to make reasoned 
judgements on moral dilemmas that occur in texts. - 
Students will be provided with opportunities to extract 
meaning beyond the literal, consider alternative 
interpretation and hidden meanings while engaging 
with ideas in fiction and non-fiction. - English involves 
students acquiring insights into their own personal 
existence through literacy appreciation and analysis. - 
Students will work individually, in pairs and in groups, 
which promotes both team work and autonomy, 
helping to build self-confidence. - Open discussion is at 
the heart of English teaching and this facilitates 
questions about existence and purpose.  

APP Focuses:  
 
Reading: 
 
AF2: Understand, describe, select or retrieve information, events or ideas 
from texts and use quotation and reference to text 
AF3: Deduce, infer or interpret information, events or ideas from texts 
AF6: Identify and comment on writers’ purposes and viewpoints and the 
overall effect of the text on the reader 
AF7: Relate texts to their social, cultural and historical contexts and literary 
traditions 
 
Writing: 
 
AF1: Write imaginative, interesting and thoughtful texts. 
AF5: Vary sentences for clarity, purpose and effect 
AF7: Select appropriate and effective vocabulary 
 
 
 
 

Outline of Scheme: 
Week Key Questions Key Activities 

1 What makes a poem? What is the 
difference between poetry and 
prose? Can I find meaning in a poem 
and find evidence for it? Can I begin 
to identify poetic techniques?  

Create a poet palette. Discussion of emotions associated with certain lines from 
poetry- exploration of language. True or false activity using picture cut-outs to 
retrieve information from poem and select words as evidence. Form group 
conclusions about the characters in the poem. Differentiated worksheet to deduce 
the meaning of the poem. Create storyboard using evidence from poem to 
demonstrate understanding of story.  
 

2 What is the message of the poem? 
What links can be made between the 
narrator and the poet? What 
techniques are used to convey 
meaning from the narrator’s 
perspective?  

Explore ‘The Journey of the Magi’ in groups. Watch a video about the three wise 
Kings from a biblical perspective and compare with the poem. Consider other 
important journeys in world religion. Create personalised word walls to simplify 
language. In three groups, classroom to consider the three different stanzas of the 
poem and prepare summaries for feedback.  

3 Can I comment on the form and 
structure of the poem? Can I create a 
response to the poem?   

Using words as evidence, describe the narrator’s perspective in ‘The Siren Song’ 
poem. Word families for ‘phonos.’  Annotate a poem in groups building off on group 
annotation skills from previous week. Differentiated worksheet to consider the 
structure of the poem. Paired annotation using pictures and questions to discuss 
imagery and develop critical thinking skills. Teacher can model one example. Create 
response to the poem using guided questions in a table format.  

4 Can I define the term ballad and 
identify and compare its features in 
poetry? Can I comment on the setting 
of the poem and the devices used to 

Give students an unknown ballad and ask them to select features that seem striking. 
Ask students to research Sir Lancelot as homework. Read the Ballad of Elaine and in 
pairs complete table to demonstrate understanding of characters. Consider what 
qualities make a person honourable and reach a class conclusion. Teacher to 



 

achieve this? Can I compare character 
portrayal in two different poems? 

demonstrate ballad features and ask students to make a ballad recipe page in their 
books. Using the recipe, identify the same features in the Ballad of Elaine. Show the 
famous painting of The Lady of Shalott to encourage first responses.  Read Lady of 
Shalott part by part. Begin by recreating the setting of the story in picture format. 
Consider the description of Sir Lancelot and consider Tennyson’s intended 
description for him by recording evidence in book. Compare both poems using 
printed worksheets and lead this to a group discussion. Class vote on whether Sir 
Lancelot fits into the class’s definition of honourable. Re-consider painting in light of 
research and study of poem.  

5 Am I able to develop a character or 
voice in my own fiction writing based 
on the main ideas in a poem? 

 Teacher models writing a narrative, focusing on language choices and structure. 
Planning narrative with frequent peer assessment and redrafting. 

6 Can I write my own poem, using 
arrange of techniques effectively and 
conveying a message? 

Discuss with a partner something that is important to you. Draw up success criteria. 
Write poem, re-draft after self-assessment and accompany with a critical explanation 
of intended effect, using sentence starters. 

Differentiation :  
 
HL/LL students working in pairs  
Mixed ability group discussions 
Word banks 
Challenge questions to illicit deeper thinking and engagement with the tasks.  
Differentiated worksheets 
Teacher support  
Model answers 
 
Personalised Learning and Thinking Skills (PLTSs): 
 

� Independent Enquirers 
� Creative Thinkers 
� Reflective Learners 
� Effective Participators 
� Team Workers  
� Self – Managers  

 
 
AFL 
 
Formative Assessments: 
 
Strategic questioning  
Think-pair-share  
Peer assessment  
3-2-1 countdown 
Classroom polls  
Exit tickets  
Self-assessment  
Target setting  
Opportunity to edit marked pieces of work 
Learning levels displayed before and end of lesson.  
 
Summative Assessments: 
 
Mid-terms/end of term key assessments.  
Homework over a cumulative period.  
 
Homework will be set once a week.  
Scholastic strand sheets used to set guidelines and targets and track student progress.  

Cross Curricular:  
 

� History  
� Art  
� Geography  
� Drama  



Possible Teaching Sequence 

Week 1 

Lesson 1 & 2 (Double lesson): 

Starter: Ask students to draw a paint palette and annotate with different poetic techniques.  

Introduction: Discuss the different poetic techniques used by poets and encourage comparison between prose 
and poetry.  

Development: Highlight 5 main differences between prose and poetry in a table and then progress to class 
discussion. Allow students to edit their tables as appropriate. In small groups, students are given the poem 
‘The Moth’s Plea’. As a group they need to discuss the feelings that are represented in the poem and 
highlighting the important words that represent feeling and emotion. Draw emoticons to represent these 
feelings. Ask students to explain why they chose these emotions. Can they identify key words or techniques 
that have contributed to the reader response? 

Plenary: Ask students to predict what skills they think they will develop this term based on today’s lesson.  

Lesson 3 & 4 (Double lesson):  

Starter: Show students the poem ‘The Listeners. Students to match keywords with their definitions.  

Introduction: As a class read the poem ‘The Listeners’. Encourage a discussion on the initial thoughts and 
happenings of the poem.  

Development: Give students a set of cards which give a visual representation of the events of the poem. Ask 
students to sort them into either TRUE or FALSE columns in their books. Students to also record evidence of 
their judgements in their books. Learning check via self-assessment of lesson outcomes: have they found 
meaning in the poem and selected evidence for it?  Arrange students in groups to consider the roles of the 
different groups in the poem. Using a Venn diagram, students to collate information about the Phantom hosts 
and the Traveller. Provide a list of questions to consider the overall message of the poem and the distinctive 
language and sounds within the poem. Students to discuss questions 1-4 together and then 5 individually.  

Homework: Students are asked to create a storyboard to visually depict the events of the poem.  

Plenary: Students to complete differentiated worksheet to demonstrate their understanding of their poem.  

Lesson 5: 

Library lesson.  

 

 

 

 

Possible Teaching Sequence 



Week 2 

Explore ‘The Journey of the Magi’ in groups. Watch a video about the three wise Kings from a biblical perspective and 
compare with the poem. Consider other important journeys in world religion. Create personalised word walls to simplify 

language. In three groups, classroom to consider the three different stanzas of the poem and prepare summaries for 
feedback. 

Lesson 1 & 2: 

Starter:  Students to highlight difficult words in the ‘The journey of the Magi’ and create personalised word 
walls. To swap with partners to help them define their difficult words. Can also use dictionaries. 

Introduction: Ask students to silently read the poem and then read aloud. Students to consider the form of the 
poem by noting where they naturally pause or come to a stop regardless of punctuation.  

Development: Students to listen to a professional reading of the poem to consider the voice of the Magus. The 
story of the Three Kings briefly summarised by those students aware of the story and then all pupils are asked 
to watch a children’s version of the biblical story. Students asked to feedback on the tone of the biblical 
version vs. the tone and mood in the poem. Students split into groups and allocated a stanza each. Group 
annotation takes place to consider the action in each stanza.  

Plenary: Nominate a speaker from each group to forward their conclusions to the class.  

Lesson 3 &4: 

Starter: Reading for meaning set questions to continue from previous lesson.  

Introduction: Discuss the terms colloquial language and the strategy of run on lines. Students are then to 
select a question according to difficulty level to discuss one or the other in pairs and brainstorm their thoughts. 
Where has either been used and what is the effect of this?   

Development: Students to consider other important journeys represented in world religion for example, 
Prophet Muhammad (peace be upon him)’s migration; Prophet Moses’ (peace be upon him) escape from the 
Pharaoh. Students asked to re-tell the story from a different perspective i.e. the companion Abu Bakr (may 
God be pleased with him). To make a rough plan and then verbal practice with partner. Partner to offer 
feedback. 

Plenary: To present their stories to the class.  

 

 

 

 

Homework this week: research famous world religion stories.  

 

Possible Teaching Sequence 



Week 3 

Using words as evidence, describe the narrator’s perspective in ‘The Siren Song’ poem. Word families for ‘phonos.’  
Annotate a poem in groups building off on group annotation skills from previous week. Differentiated worksheet to 

consider the structure of the poem. Paired annotation using pictures and questions to discuss imagery and develop critical 
thinking skills. Teacher can model one example. Create response to the poem using guided questions in a table format. 

Lesson 1 & 2 

Starter: Students to be introduced to the names of the mythical Sirens in mythology. To consider the meanings 
of the names and then list words using ‘phonos’ as the stem.  

Introduction: Students to be introduced to the poem ‘The Siren Song’ by reading as a class. Teacher to offer 
context on The Sirens. In a differentiated task, students to consider the narrator and her perception.  

Development: Students to annotate copies of their poems in groups with each being given pointers such as 
form, language, punctuation, imagery and line lengths. Students are then asked to work through differentiated 
worksheets to consider the meaning of the poem and the method of engaging the reader. Feedback as class.  

Plenary: Using the differentiated post-it method, students to select a question regarding the form of the poem 
and answer accordingly. Post it notes to be stuck on board in relevant sections and answers to be selected at 
random.  

Lesson 3 & 4  

Starter: Ask students to consider their feelings for the narrator. Do their feelings change throughout the 
course of the poem? HL students should be challenged to also consider why.  

Introduction: Take feedback and ask students to consider the language and imagery in the poem. Students to 
look closely at set words and phrases from the poem, write them down and annotate them with ideas and 
questions to encourage critical thinking. Teacher to model example using ‘feathery maniacs.’  

Development:  Students to now use skill of imagination to consider the listener’s response to the Siren song. 
Template to be given to each student with word bank available for LL students. HL students will be given the 
option of developing these answers to the set questions in poetry form.  

Plenary: Students to compose either a paragraph or poem based on their answers to the template given to 
them. Volunteers to present their answers to the class.  

Lesson 5: 

Library lesson  

 

 

 

Possible Teaching Sequence 



Week 4 

 

Lesson 1 & 2: 

 

Starter:  Students to be given an excerpt of a famous ballad and to try and highlight techniques and features 
that stand out to them. 

Introduction: Teacher offers a ‘recipe’ for a ballad. Students to design their own recipe page for this in their 
books.  

Development: Read the ‘Ballad of Elaine’ and teacher to tackle any difficulty in understanding. Students 
encouraged to ask questions. In pairs, students to then construct a table to record their comments about the 
characters in the poem Teacher to provide examples of archaic language and then using their recipes, students 
to identify ballad features in this poem. Students should then write a paragraph explain how the Ballad of 
Elaine conforms to the definition of a ballad. Sentence starters provided for LL students.  

Plenary: Students to find archaic words in the poem, copy them into books and explain what they mean. HA 
students to find synonyms.  

Lesson 3 & 4: 

 Starter: Show the famous painting of The Lady of Shalott to encourage first responses. Take feedback then ask 
them to consider pre-set questions about the painting and their perception of her.  

Introduction: Students to consider two characters they consider to be honourable, one from a book or film 
and one from real life. To brainstorm why. HL could also consider whether or not it is important to be 
honourable and if so, why? Think-pair-share.  

Development: To come to a class conclusion about the definition of honourable. Students are then introduced 
to the poem The Lady of Shalott. Poem to be read and explored part by part. Students to recreate the 
countryside setting from the first part of the poem by drawing a picture. HL students to consider the depiction 
of Lady Shalott also. Students to then consider guided reading questions using the post-it-note method for part 
II of the poem.  

Plenary: Students to consider the difficulty level of the poem and whether that obscures their enjoyment of 
the poem.  

Lesson 5  

Starter: Recap previous lesson.   

Introduction: Part III of the poem to be read together. Students to consider the character of Sir Lancelot and 
record their thoughts and evidence in table in pairs. Students encouraged to think about poet’s intention. HL 
students to note down the interaction between Lady Shalott and Sir Lancelot.  

Development: Students will then be given a worksheet to compare the Ballad of Elaine with the Lady of 
Shalott. After a class discussion, students asked to consider the use of sound within this poem by finding 

. Show the famous painting of The Lady of Shalott to encourage first responses.  Read Lady of Shalott part by part. Begin by recreating 
the setting of the story in picture format. Consider the description of Sir Lancelot and consider Tennyson’s intended description for him 
by recording evidence in book. Compare both poems using printed worksheets and lead this to a group discussion. Class vote on whether 
Sir Lancelot fits into the class’s definition of honourable. Re-consider painting in light of research and study of poem.  



examples of alliteration, assonance, repetition. Students must also comment on effect. HL asked to consider 
why the poem has such a regular rhyme and rhythm.   

Plenary: Class vote: Does Sir Lancelot fit into our mould and definition of what it means to be honourable?   

 

Homework: research Sir Lancelot.  

 

 

 

 

 

 

 

 

Possible Teaching Sequence 

Week 5 

Lesson 1&2: 

Starter: Show students images of people and ask students to choose one of the images. Using the image as a 
stimulus the students should write a paragraph as if they are that person, explaining how they feel and why. 
Students will use their creative and imaginative skills. 

Introduction: Take some feedback from the students and ask them to explain their choices. What was in the 
image that gave them that information? Explain that they have used their inference skills and their creative 
skills here and they will be applying these to understanding poetry. Read the poem ‘They’ll be coming to get 
us’ as a class and then discuss what kind of a person is the voice here. How does he feel? What’s his life been 
like? How do you know? 

Development: Students create a character profile for the voice in the poem, including a short history of their 
life. Remind students that they can be imaginative here but must have some evidence from the poem to 
support their ideas. 

Plenary: What were the easiest points to decide on? Which points were more difficult? How do you decide on 
this information when it wasn’t as obvious? 

Lesson 3&4: 



Starter: Ask students to select the most important line from the poem and explain why they chose it. 

Introduction: As a class, brainstorm ideas for a narrative around the poem. Think about where the poem might 
fit into the narrative, eg, at the start, in the middle or at the end.  How might the narrative start? What would 
the main events be?  

Development: Using a storyboard or a flow chart students plan a story based on the poem.  

Plenary: Ask students to explain why they have chosen the narrative and structure that they have. How would 
they like the reader of the story to respond? How will they make sure the reader responds in this way? Refer 
back to the language and structure in the poem as an example to help students. 

Lesson 5: 

Library Lesson 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Possible Teaching Sequence 



Week 6 

Lesson 1&2: 

Starter: Recap the themes that have been covered in the poetry studied throughout the scheme. 

Introduction: Remind students that poets often write about things that are important to them. Show students 
information about Sassoon and explore why Sassoon wrote the poetry that he did. Show them Sassoon poem 
to see how his ideas influenced his poetry. 

Development: In pairs, students discuss the themes that they would be able to write about. What is important 
to them? How do they feel about these themes? Brainstorm vocabulary around themes.  Choose one theme 
that they will then write about. 

Plenary: Students complete ‘Poet’s Questionnaire’ 

Lesson 3&4: 

Starter: Matching activity: poetic techniques with examples 

Introduction: Look more closely at techniques and examples and discuss effect/impact. Why is it important to 
include some of these techniques in their own poetry? 

Development: Students create a mood board for their poem. What images do they want to create? What 
colours will they include? What feelings will they explore? What are the main themes and ideas? 

Plenary: Share mood boards with a partner and discuss choices. 

 

Lesson 5: 

Starter: Play the class a song or piece of music of. Ask them to decide on emotions/feelings/atmosphere 
created in the music. 

Introduction: Discuss how the music created the feelings/emotions/ideas referring to structure and rhythm. 
Explain that their own poetry should try and use rhythm and structure to influence reader response. Look at 
the ‘The Jumbles’ as an example of how rhythm reflects mood. 

Development: Students work on their own poetry, using STEPS criteria as their guidelines.  

Plenary: Self-assess or peer-assess poem against STEPS criteria.  

 


