
Al-Ashraf Secondary School for Girls  
 

Title of unit: Scene of the Crime: 
Crime Scene Investigators   

Year:  8 Term: 4 Duration:  6W/27L 
NB: Library lesson once every 2Ws. 
NB: Spelling test every week.  

Overview: 
� This scheme of work is aimed at encouraging students to adopt the mind-frame of Crime Scene Officers to motivate them to be 

analytical and look deeper. It teaches them the skill of judgement and discussing opinions and first impressions. Focus is given to 
group work and presentation skills to expand on offering judgements and vocalising opinions using formal English and correct 
grammar. Students will study two short Roald Dahl stories in detail where they will study characters, narrative perspective, 
language, symbolisms and other literary devices such as irony. They will be provided the opportunity to read other short stories as 
well and encouraged to select such texts for their library lessons in preparation for writing their own short stories. Their short story 
writing will be formulated around lessons in which students will look at character development, sentence structures, realistic 
dialogue, effective settings, story openings and endings, narrative hooks and punctuation. A short story writing assembly will 
compliment this module for students where they will be exposed to inspiration to form their own ideas. Key assessments will 
include PEE analysis of a specific text as well writing a 500 word limit short story of their own over the Easter break. These stories 
will be submitted for a national short story competition.  

 
SMSC & British Values  
 
Social  
Students will work individually, in pairs and in groups, which promotes both team 
work and autonomy, helping to build self-confidence. Activities like hot-seating in the 
role of characters will further promote this.  All students will have an opportunity to 
critically think and respond to other ideas in the flat-chat starters and plenaries 
planned throughout the module without any fear of being wrong. Emphasis will be 
given to Active Listening Strategies which will encourage and aid students in actively 
listening to peers’ opinions. They will also be given the opportunity to feedback thus 
promoting peer friendly learning as well as contributing to progress in the society of 
the classroom.  
Moral  
Students addressing issues of discrimination (race/gender/age/social status) within 
texts.  Students will be encouraged to make reasoned judgements on moral dilemmas 
that occur in texts. For example, students will debate the idea of Mary Maloney in 
‘Lamb to the Slaughter’ as a victim vs. villain whilst considering narrative perspective 
in literature and gender conforms in society.  
Spiritual  
English involves students acquiring insights into their own personal existence through 
literacy appreciation and analysis. 
Pupils being given the opportunity to develop empathy for characters and understand 
the feelings and emotions of characters in the text. For example students will carry 
out an empathy task in week 5 of this module where they will trace the outline of 
their shoes and record their experiences and or thoughts and feelings. They will then 
put themselves in others shoes and consider what would have caused their peer to 
feel that way. This will elicit a combined response of both sympathy and empathy. 
Students will also learn how they can contribute positively to the progression of peer 
work by being asked to peer-assess class work and presentations.   
Cultural  
Students will be provided with opportunities to extract meaning beyond the literal 
and consider alternative interpretation and hidden meanings while engaging with 
ideas in fiction and non-fiction.  Students will be opportunity to compare their own 
culture and community with that different to their own.  
  
World Book Day activities have been designated a double lesson in which students 
will read, share books and participate in various other activities including converting 
fables and classic tales and biblical stories to comic strips to be judged by the art 
department. This will promote messages and ideas of classic tales and religious 
stories and encourage students to make links between faiths and culture. This will be 
followed by a World Book Day assembly wherein students will be encouraged to 
share a story with a family member or a friend and consider the educational, cultural, 
social impact of reading.  

APP Focuses:  
 
Reading: 
 
AF2: Understand, describe, select or retrieve 
information, events or ideas from texts and use 
quotation and reference to text 
AF3: Deduce, infer or interpret information, 
events or ideas from texts 
AF6: Identify and comment on writers’ purposes 
and viewpoints and the overall effect of the text 
on the reader 
AF7: Relate texts to their social, cultural and 
historical contexts and literary traditions 
 
Writing: 
 
AF1: Write imaginative, interesting and 
thoughtful texts. 
AF5: Vary sentences for clarity, purpose and 
effect 
AF7: Select appropriate and effective 
vocabulary 
 
 
 
 



Outline of Scheme: 
Week Key Questions (Differentiated) Key Activities 

1 Can I suggest questions a CSI 
would ask at a (short story) 
crime scene? Can I comment 
on evidence and instinct? Can I 
suggest open questions?  
Can I contribute to a 
paired/group discussion? Can I 
use some active listening 
strategies (ALS) and deliver a 
presentation? Can I deliver a 
presentation and also provide 
feedback as part of the ALS?  

 Starter: Students to consider what Crime Scene Officer would have to do at the scene of a 
crime. Development: Placemat consensus – class to be split in half. Each half to be split into 
four groups. In their pairs, students to consider ten questions about the questions a CSI 
would have to ask at a crime scene. These groups of questions to be then placed on the 
placemat consensus and in their bigger groups, students to select the most important five. 
To complete this task after a feedback session, students to narrow down five questions to 
three and then individually record those three in their book in order of significance and 
explain why those three have been selected.  
Starter: Students to comment on their group contribution skills; both strengths and 
weaknesses. Teacher to lead a discussion on ALS and then in groups students to identify 
different forensic apparatus and explain their importance. Students to work on a strategy for 
solving crime and prepare this in a presentation format. Learning check: Recap the ALS 
which will be used during presentations. Students to fill in feedback forms for different 
group and as a plenary they can self-assess their effort, contribution and applied skills during 
the lesson.  
 
Homework: Students to answer a job advertisement for the role of CSI.  

2 Can I solve who murdered 
Patrick Maloney? Can I select 
relevant and important 
evidence from the text? Can I 
infer meaning from the text?  
Can I make a simple comment 
on narrative perspective? Can I 
select relevant evidence to 
prove my point? Can I explain 
how Dahl uses narrative 
perspective to add suspense?  
Can I find evidence and 
comment on it using the PEE 
structure?  Can I find a variety 
of evidence and write an 
extended comment on it using 
the PEE structure.  Can I find a 
variety of evidence, writing in 
detail and considering 
alternatives, whilst using the 
PEE structure?  
 
 
 

Starter: Students to copy a passage from Roald Dahl’s (Lamb to the Slaughter) using neat 
handwriting and inserting the correct punctuation. Students to then highlight important 
clues in a crime report relative to Roald Dahl’s story. They will then write ONE grammatically 
correct sentence summarising the report. Challenge: Fifteen words limit. Development: 
Students to crack a code which provides a character’s confession and theorise a motive for 
the crime. Teacher will then lead a reading of the short story. Plenary: Students to come to 
the front and explain what they have learnt without using words.  
Starter: Students to retell Lamb to the Slaughter in pairs using a template with only four 
boxes. Words and pictures to be used simultaneously. Development: Students to search key 
words on narrative perspective. Teacher to lead a discussion on questions relative to those 
key words in Lamb to the Slaughter. Students to then record evidence in a table a format 
about the main character. Teacher to split students into groups. In groups, class will 
complete a profile of the criminal in the story by selecting evidence from the text and 
inferring meaning. (Teacher to set questions to encourage students to infer and deduce). 
Students (in their groups) to then write a PEE orientated paragraph on narrative perspective 
and suspense. Plenary: These paragraphs to be displayed on the board and teacher to lead a 
marking and edit session on each one. Students will select the paragraph that demonstrates 
the highest standard and record into their books with annotations.  
Starter: Flat-chat activity: Mary Maloney is a victim, not a villain. This task will encourage all 
students of all abilities to critically think and engage without any pressure. Development: 
working in set groups, students to record both thoughts and comments and evidence for the 
above statement on a split-paper. Developing on previous lesson, students will then write 
their own PEE paragraph on the given statement after going through the breakdown of 
grades using STEPS. Plenary: Self-assessment using a simple marking criteria.  
 
Homework: Students to write a PEE answer commenting on an aspect of Roald Dahl’s story 
as specified by the teacher. This will serve as Key Assessment one for term 4.  

3 Can I sift through evidence and 
contribute to a group 
discussion to construct a 
theory about what happened 
to Mary Celeste. Can I take 
part in presenting the theory 
to the rest of the class? Can I 
evaluate the strengths and 
weaknesses of some of the 
theories? 
Can I make inferences about 
people in the room based on 
their personal effects? Can I 
identify the personal effects 
found on the body of a dead 
man and make deductions and 

Starter: Students to consider a picture and consider five questions a CSI may ask regarding 
the image. They will then watch a video on Mary Celeste. Development: Teacher to present 
the facts from the video and then split the class into group. Groups to prepare and present a 
theory about what may have happened to Mary Celeste using their week one crime scene 
strategies, the facts they have been given and their intuition. Two speakers from each group 
to be peer-nominated to present theories. Feedback sheets to be completed as a form of 
peer assessment for each theory and presentation. Students to then evaluate the strengths 
and weaknesses of the most famous theory in a table format. Plenary: Students to construct 
a poem about their theory on what happened whilst assuming the role of passenger of the 
ship or even captain.  
Starter: Interpret/Process/Deduce/Infer: Students to search and record the definitions of 
these keywords. Students will then be shown images/artefacts representing the teacher and 
asked to deduce information about the teacher. Development: After students have modelled 
this activity, students will do the same with their homework belongings. Partners will make 
inferences about each other and share with the class. Emphasis given on oral skills and 
vocabulary used to construct comments. Students to read ‘About a Person’ by Simon 



inferences about him? Can I 
give more than one alternative 
about what each of the 
personal effects might show? 
 

Armitage and note the buildings found on and around the victim.  In pairs students to then 
make inferences about one or two of the belongings. LA students to be provided with 
scaffolding. HA students to make inferences on at least three items. Class theories on what 
happened based on the inferences made.  Plenary: Students to then make a PEE 
interpretation. Students to self-assess using marking criteria.  
    
Homework: Students to bring in three items that represent any aspect of their lives and 
personalities and interests.  

4 Can I use images from the 
story to work out a potential 
plot? Can I select words and 
phrases from a text relating to 
one of the characters which 
show people’s impressions of 
them? Can I explain what the 
words and phrases show?  
Can I make judgements about 
Billy based on what I’ve read?  
Can I support my judgements 
with evidence from the text?  
Can I explore the reasons 
behind Billy’s decision to stay 
at the Bed and Breakfast?  
Can I identify strange things 
that occur in the part of the 
story that is going to be read 
today? Can I explain what 
these strange events show 
about the characters? Can I 
write my own ending detailing 
what might happen in the 
story later?  

Starter: Students to be shown a picture of Roald Dahl and to discuss what they know about 
him and what they can guess about him. Students will then be shown a selection of images. 
Must try and construct a plot using the images and guess what story they will be studying. 
Development: Students to read poem ‘Landlady’ and highlight those words that suggest the 
speaker’s impressions about her. LA students to circle positive words and draw squares 
around negative words. Mini plenary: Students to answer four questions about bed and 
breakfasts on post it notes to feed into next part of the lesson. Reading of Roald Dahl’s 
‘Landlady’ as a class.    
Starter: In a table or mind map format, students to write down what they have learnt about 
Billy’s character vs. what they can infer/deduce about Billy’s character. Evidence also 
recorded. Development: Students to then draw the living room as described in the story and 
to swap drawings with a partner. Partners can then annotate on the drawings, to explain 
why Billy may have chosen to reside at the bed and breakfast. Students to then complete a 
character map based on what they have learnt during the lesson. 
Starter: Students to write down three questions they would like to as the character of Billy 
Weaver. Development: Hot-seating: Students to swap their questions with another and 
assume the role of Billy and a journalist and discuss these questions. Class to continue 
reading story together. Students then to create two mind maps which indicate the strange 
events in the story and which explain what may occur in the story. Plenary: Students to write 
a prediction on the ending of the story.  
 
 
 
Homework: Students to write their own ending to the story. 

5 & 6 Can I write my own short 
story? This will be the key 
focus of the last two weeks of 
term.  

Students will carry out very specific tasks relating to character building, evaluating openings 
and endings of stories as well as writing their own, developing empathy to write a relatable 
and engaging story, writing dialogue and constructing atmospheric and exciting settings. 
Students will be taking part in an assembly designed to encourage short story writing and 
inspire ideas. Students will also watch master class videos hosted by authors available on the 
World Book Day website to aid learning and help with drafting a story. All of this will lead to 
the writing of a short story with a word limit which will be used as the second key 
assessment of the term as well as being entered into a national short story writing 
competition. Much emphasis will also be given to punctuation tasks in which students will 
work on full stops, commas and apostrophes in an effort to improve their written literacy 
skills.  
 
Homework: Drafting and writing a short story of their own.  

Differentiation :  
 
HL/LL students working in pairs.  
Mixed ability group discussions 
Word bank/Scaffolding  
Challenge questions to illicit deeper thinking and engagement with the tasks.  
Differentiated worksheets 
Teacher support  
Model answers  
Fill in the blanks for LA with option to also compose full sentences on lessons they have learnt.  
 
 
Personalised Learning and Thinking Skills (PLTSs): 
 

� Independent Enquirers 
� Creative Thinkers 
� Reflective Learners 

Cross Curricular:  
 

� English 
� Mathematics 
� Art  
� Geography  
� Drama  



 

� Effective Participators 
� Team Workers  
� Self – Managers  

 
 
 

AFL 
 
Summative Assessments: 
 
Mid-terms/end of term key assessments.  
Homework over a cumulative period.  
 
Formative Assessments: 
 
Strategic questioning  
Think-pair-share  
Peer assessment  
3-2-1 countdown 
Classroom polls  
Exit tickets  
Self-assessment  
Target setting  
Opportunity to edit marked pieces of work 
Learning levels displayed before and end of lesson.  
No hands approach 
 
Homework will be set once a week.  
Teacher will encourage students to select short stories as reading material for their library lessons.  
Scholastic strand sheets used to set guidelines and targets and track student progress.  


