
Al-Ashraf Secondary School for Girls  
 

Title of unit: Love, Lending and he 
Law: The Merchant of Venice Part 
II.       

Year:  8 Term: 6 Duration:  4W/16L (6 double and 4 single)  
NB: Spelling test every week. 
NB: Library lesson every 2 weeks.  

Overview: 
� The following scheme of work will continue from Term 5 and Shakespeare’s play: The Merchant of Venice. Social context will once 

again feature as an important part of this SoW with a recap of religious hostilities in Elizabethan England as well as studying religious 
and Elizabethan perspective on money-lending. Language will consistently be emphasised with students being encouraged to zoom 
into word choices to develop analytical and exam writing skills. Students will be able to engage with the text by dramatizing 
significant scenes. Students will look at a range of writing skills such as sentence structure, language techniques and writing styles to 
create descriptive writing and persuasive texts. Students will also be given opportunities to express their ideas and comment on 
different parts of the play in a multitude of ways. Including but not limited to speeches, role plays and newspaper articles. They will 
also complete a second key assessment focusing on both reading and writing. Paired and group work and peer-assessment will aid 
in the understanding and progression of LA, MA and HA students.  

APP Focuses:  
 
Reading: 
 
AF2: Understand, describe, select or retrieve 
information, events or ideas from texts and use 
quotation and reference to text 
AF3: Deduce, infer or interpret information, 
events or ideas from texts 
AF6: Identify and comment on writers’ purposes 
and viewpoints and the overall effect of the text 
on the reader 
AF7: Relate texts to their social, cultural and 
historical contexts and literary traditions 
 
Writing: 
 
AF1: Write imaginative, interesting and 
thoughtful texts. 
AF5: Vary sentences for clarity, purpose and 
effect 
AF7: Select appropriate and effective vocabulary 
 

Progression through STEPS:  3-5 
 
Strand: 5 (Spelling, punctuation and grammar) 
 
� uses commas confidently for different clauses. 
� uses full stops, commas, question marks, speech marks and exclamation marks. 
� has generally accurate spelling, although some longer words may be inaccurate. 
� has an awareness of homophones; correct choices generally made. 
 
Strand: 1 (Reading fiction)  
 
� Can read longer fiction texts accurately.  
� Can show understanding of important ideas, events and characters.  
� Starts to use inference and deduction to an understanding of implied meaning.  
� Can pick out important quotes from the text.  
 
Strand: 4 (Non-fiction writing) 
 
� Begins to write different types of text.  
� Begins to use adventurous word choices.  
� Has a developing awareness of homophones; correct choices usually made.  
 
Strand: 3 (Imaginative writing) 
 
� Begins to write different types and styles of text.  
� Begins to use adventurous word choices.  
� Has a developing awareness of sentence structures.  
� Has a developing understanding of literary and descriptive techniques.  
 

SMSC & British Values  
 
Social  
Students will work individually, in pairs and in groups, which promotes both team work and autonomy, helping to build self-confidence. 
Students will constantly be given the opportunity to feedback and assess each other’s work thus promoting peer friendly learning as well 
as contributing to progress in the society of the classroom.  Group activities are planned into the curriculum. Students are expected to 
participate and work together cooperatively to complete tasks. Roles are often assigned to individual students to develop their ability to 
work as a unit or community. Almost every lesson involves paired discussion and often wider class discussions. 
The social context of the play will be given much attention to. In particular, students will consider the social attitudes towards women 
and attitudes towards Jews. Discussions and activities around these topics will develop student’s social awareness of stigmas, labels and 
limitations placed on different groups of people thus encouraging them to break their own.  
 
Moral 
Students will be encouraged to make reasoned judgements on many issues including attitudes towards women. Students will consider 
the impact of anti-Semitism in both the 1600s as well as in the modern world. Empathy tasks will be set for students. For example, they 



will assume the roles of different and contrasting characters such as Shylock and Jessica. Students will be challenged to see the good and 
bad of all situations and characters.  
 
Spiritual  
Debating, discussing, speaking and listening are core skills that students are encouraged to use and develop.  Students are encouraged to 
be critical yet understanding of the views of others; including other students. Through carefully planned debates and discussions, students 
learn to take interest in and respect the views of others.  
Lessons are interactive and engaging so that students develop a sense of enjoyment and fascination in learning about how the world they 
live in has changed over time. Students are encouraged to ask questions and to independently investigate elements of the curriculum that 
interest them.  
Specific examples from this SoW include the hosting of a class debate on the nature of Shylock as victim or villain, completing empathy 
orientated tasks such as preparing an emotive speech from Shylock’s perspective and writing a descriptive passage on Jessica’s elopement 
from the viewpoint of Jessica herself. Students will consider the repercussions both good and bad of each characters’ actions to make 
informed, educated and well-supported statements about them.  
 
Cultural  
Through peer assessment, group discussions, class feedback sessions and debates, students are introduced to peer concepts, values and 
events not encounterable otherwise. Students will also be asked to communicate their opinions and knowledge in varied ways including 
artistic forms i.e. posters and imagined dialogues and peer interviews. Students will explore the literary tradition of Elizabethan England 
to form an appreciation for Shakespeare’s writing. They will be given the opportunity to discuss many cultural attitudes of the time and 
time travel back to that era to develop empathy and reason.  
 
Outline of Scheme: 
Week Lesson Objectives and Outcomes: Key Activities 

1 NA  L1 (45 Minutes):  
 
Spelling and complete lesson on the theme of love from Term 5.  
 

2 Lesson Objective: 
To use evidence from a text to 
create a successful tabloid paper. 
 
Learning Outcomes:  
Can I discover newsworthy 
stories from Act 2 Scene 8? 
Can I identify the ingredients of a 
tabloid paper? 
Can I write a successful tabloid 
story based on newsworthy 
moments from Act 2 Scene 8?  
 
 
 
 
 
Lesson Objective: 
To use evidence from a text to 
form and argue a well sustained 
and passionate opinion about a 
character from the text.  
 
Lesson Outcomes:  
  
Can I identify when Shylock has 
been represented as a 
villain/victim and recognise 
social issues surrounding the 
play? 
Can I work as a team to research 
and debate in well-informed 
manner?  

L2/3 ( 90 Minutes): 
 
Starter: Newsworthy stories? Choose a moment from the play so far that you consider 
newsworthy. Students must justify their choices. Why would it fit in a tabloid paper? How 
would they ‘spin’ the story? How would they make it appealing to Venetian society?  
Development: Tabloid v Broadsheet. Students work together and complete a grid to 
identify the ingredients for a tabloid newspaper and what needs to be included to make it 
a successful edition. Then students become reporters for ‘The Venetian Chronicle’. Read 
Act II Scene 8 to gather newsworthy stories to include in the paper. Then students work in 
groups on different stories for the paper taken from the scene. Also must include reactions 
from Venetian society about Shylock’s grief. Success criteria given. Once drafted, students 
to swap stories with different groups to edit before creating a final version. 
Plenary-Students become news reporters on the streets of Venice and present their 
stories to the class.  
 
Homework: Create a wanted posted offering reward for the capture of Jessica.  
 
L4/5 (90 Minutes):  
 
Starter: Students mind-map ideas around the two words: Victim and Villain. Use thesaurus 
and dictionary to help them get started. Challenge: Paired discussion about whether or not 
there are any links between being a victim or a villain. Is there anyone in the play that 
could be seen as a victim, a villain or both?   
Development: Students work in groups to research different moments (Act III Scene 1 – 
new scene) when Shylock could be seen as a villain or a victim. Class debate about Shylock. 
Divide class into ‘victim’ and ‘villain’. Give each side time to collate ideas to use in the 
debate. They must use evidence from the play. Think about counter argument. Each side 
decides the order of their points and who will speak first. Stage the debate.  
Snowball game to review persuasive techniques. Students to then write a formal 
persuasive speech arguing whether Shylock has been represented as a victim or villain. 
Intervention: Scaffolding provided.  
Plenary: Peer-assessment and then class feedback about students/points that stood out or 
that were well made and explain why.  
 



Can I create a persuasive, well-
informed speech using my own 
opinion, evidence from the text 
and persuasive language and 
techniques?  
 

 
Homework: Prepare for Key Assessment.  
 
 
Lesson 6 (45 Minutes): Spelling/Library Lesson  
 

3 Lesson Objective: 
 
Complete a Key Assessment on 
The Merchant of Venice.  
 
 
 
 
 
Lesson Objective: 
Write a descriptive piece of text 
inspired by the Merchant of 
Venice.  
 
Lesson Outcomes:  
Can I vary my sentence types and 
starters? 
Can I use ambitious adjectives, 
adverbs and verbs? 
Can I include engaging language 
techniques? 
 
 
Lesson Objective: 
 
Feedback and respond to Key 
Assessment  
 

Lesson 7/8: (90 Minutes) 
 
Section A: Reading 
How does Shakespeare use language to present Shylock in contrasting ways? 
Section B: Writing 
Letter as Jessica, describing relationship with Lorenzo. 
 
Lesson 9/10 (90 Minutes): 
 
Starter: Create a mind-map of all the things an author needs to do to entertain his/her 
audience.  
Development: Identify different sentence structures, ambitious adjectives and different 
language techniques in a descriptive passage written from Shylock’s perspective based on 
a scene from the play. Re-cap Act 2, Scene 8 and list the facts relating to Jessica’s escape. 
To construct varied sentences (sentence structure) to begin describing Jessica’s escape 
from her perspective. Then, complete a grid to think about using ambitious adjectives, 
adverbs and verbs as well as different language techniques. Intervention: Exemplar answer 
provided. Challenge: work towards the highest success criteria independently.  
Plenary: How might you alter today’s lessons for future students who will be taught by 
me?  
 
Homework: Write 2/3 descriptive, creative paragraphs on Jessica’s escape in first person 
 
 
 
Lesson 11 (45 Minutes): Spelling/Key Assessment feedback, respond and improve.  

4 Lesson Objective: 
To embody a character to create 
a successful piece of writing.  
 
Lesson Outcomes: 
Can I describe Elizabethan laws 
regarding debt? 
Can I answer questions using 
evidence to support ideas? 
Can I write a convincing speech 
from Shylock’s perspective?  
 
 
 
 
Lesson Objective: 
To dramatise a character.  
 
Lesson Outcomes: 
Can I identify components of a 
trial?  
Can I undergo my own research 
about a character and how 
he/she changes? 
Can I interpret and infer how 
characters would act based on 
my knowledge and evidence 
from the text?  

Lesson 12/13 (90 Minutes): 
 
Starter: Students re-read part of play explaining Shylock and Antonio’s deal and write it in 
their own words. What does Antonio owe Shylock?  
Development: Students read context sheet about Elizabethan laws regarding debts and 
honouring bonds. Discuss in relation to Shylock and Antonio.  
Class read Act 3, Scene 3 where Shylock takes Antonio to jail. Students underline key 
quotations from the scene.  
Students answer questions about Shylock’s actions. Challenge: link to social context from 
starter and using evidence from the scene to back up opinions. Feedback from class.   
Group work: using information gathered, students write a speech as Shylock. Students 
must use the whole play and their knowledge of social context to justify Shylock’s 
decisions.    
Plenary: Students present their speeches.  
 
Lesson 14/15 (90 Minutes):  
 
Starter: Write a short paragraph explaining how you would feel if someone wronged you 
but got away with it in court. Intervention: draw emoticons or word wall.  
Development: Class reading of Act 4, Scene 1/watch video re-enactment. Select three key 
moments from the scene. Challenge: explain why these moments are significant.  
Groups of THREE to agree on THREE key moments from the scene and create a freeze-
frame for each moment (Shylock and two other characters).  
Start each moment with a quote from the scene (e.g. Harsh Jew!). Students perform. 
Peeler paragraph on how Shakespeare wants the audience to feel about Shylock. 
Intervention: Scaffolding and prompts provided as well as model answer based on a 
different scene.  



 
 

Plenary: Peer assessment with success criteria and marking guidelines provided. Students 
to then purple pen respond to their peer feedback.  
 
Lesson 16 (45 Minutes): 
 
Watch film version of The Merchant of Venice.  
 

 Key Assessment/s:  Section A: Reading 
How does Shakespeare use language to present Shylock in contrasting ways? 
Section B: Writing 
Letter as Jessica, describing relationship with Lorenzo. 

Differentiation :  
 
HL/LL students working in pairs.  
Mixed ability group discussions 
Word banks and scaffolding  
Challenge questions to illicit deeper thinking and engagement with the tasks.  
Differentiated tasks 
Teacher support  
Model answers  
Fill in the blanks for LA with option to also compose full sentences.  
Model answers provided.  
 
Please see Key Activities for specific details on intervention and challenge strategies.  
Cross-Curricular links and Key Learning Areas:  
 
Literacy:  Varied writing tasks such as PEELER paragraphs, an article for a tabloid paper, diary extracts, speeches, descriptive writing and 
persuasive writing.   
Key terms and new vocabulary explained with students being given the opportunity to assess meaning themselves. An example from this 
SoW includes looking up the meaning of villain and victim. LA students also given the opportunity to create a word wall related to their 
emotions upon being wronged by the law.  
Focus on spelling, grammar and punctuation issues when marking work within the class. Key subject terms checked for correct spelling 
 
History: Students will be given the opportunity to reflect and recap on their knowledge regarding Elizabethan England and in particular, 
the theatre and social attitudes concerning women, money-lending and religion having studied these in History Term 4 and 5. Links also 
made with Anne Frank, Nazi Germany and the treatment of Jews.  
 
R.E: Direct links made to religious beliefs of Elizabethan England. Much emphasis will be stressed on British Values and Islamic ideals of 
tolerance especially whilst learning about anti-Semitism in the 17th century. Money-lending and the issue of debt and interest also 
touched upon from a religious perspective; Christianity and Islam.  
 
Art: Examples from this Sow include designing a wanted poster for the successful capture of Shylock’s daughter Jessica.  
 
Drama: Modern day interpretation of various extracts. Example from this SoW include students freeze framing key moments from the 
play, assuming the role of news reporters on the streets of Venice and interpreting Shylock’s emotions and subsequent actions in a 
soliloquy type speech format.  
Personalised Learning and Thinking Skills (PLTSs): 
 

� Independent Enquirers 
� Creative Thinkers 
� Reflective Learners 
� Effective Participators 
� Team Workers  
� Self – Managers  

 
AFL 
 
Summative Assessments: 
 
Key assessments over the term.  
Homework over a cumulative period.  
 



 

Formative Assessments: 
 
Strategic questioning  
Think-pair-share  
Peer assessment  
3-2-1 countdown 
Classroom polls  
Exit tickets  
Self-assessment  
Target setting  
Opportunity to edit marked pieces of work 
Learning levels displayed before and end of lesson.  
No hands approach 
 
Homework will be set once a week.  
Scholastic strand sheets used to set guidelines and targets and track student progress.  


