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Overview: 
� This scheme of work will offer an introduction and provide an overview to crime and punishment in Britain, c1000 – present. Students 

will consider how and why the nature and definitions of criminal activity and the nature of law enforcement and punishment have 
changed over time. The four time periods include medieval England, early modern England, the 18th and 19th centuries as well as 
crime and punishment in recent times. The scheme will also provide an overview of key features in the development of crime and 
punishment and how these are linked with the key features of society in Britain in the period studied. This will be in the form of case 
studies at the end of each time period. Students will look at the influence of the Church, the crimes and punishment of the Gunpowder 
plotters, 1605, the Pentonville prison, the reforms of Robert Peel, conscientious objectors in the First and Second World Wars and 
the abolition of capital punishment. The key conceptual focuses of this unit are change and continuity in which students will be 
encouraged to explain the different factors involved in explaining both these key concepts. They should also understand how these 
factors work together to bring about development. Students will develop their knowledge and understanding and explore similarities 
and differences as well as change and continuity. This may include turning point, extent of and causes of consequence and change. 
All of this factors include people, events and development and reveal wider changes in aspects of society over the centuries thus 
allowing comparisons to be made across varying periods of History. This module will serve as the thematic study of the Edexcel GCSE 
qualification with the unit making up 20% of the GCSE course and examinable in Paper 1. Marks are also awardable for SPaG thus 
emphasis will be given to literacy and writing skills throughout the unit.  

Key Words:  
 
Heresy, treason, recant, vagabondage, 
beggars, poor relief, enclosed, import duties, 
witchcraft, smuggling, rural crimes, 
decriminalise, constables, gatehouse, capital 
crime, pardon, transportation, colonies, 
rehabilitate, conspirator, pact, witchcraft, 
superstition, enlightenment, event, change.  

Assessment Objectives  
 
For this particular SoW students must:  
 
AO1:  Demonstrate knowledge and understanding of the key features and characteristics 
of the periods studied. 
 
AO2:  Explain and analyse historical events and periods studied using second order 
historical concepts.  
  
SPaG: Consistent use of punctuation and accurate spellings with use of correct grammar 
and specialist historical terms e.g.  

Cross – Curricular links and Key Learning 
Areas (KLA)  
 
Literacy: Varied writing tasks such as exam 
style essays (4, 12 and 16 marks), labelling, 
captioning, speech bubbles and writing a 
letter.   
Key terms and vocabulary researched by 
students themselves and explored in class. 
For example, two sentence definition and 
explanation of key words homework and 
taboo.  
Focus on spelling, grammar and punctuation 
issues when marking work within the class. 
Key subject terms checked for correct 
spelling.  
Activities which include extracting key words 
from texts and matching words with their 
definitions.  
Writing historically tasks from the Pearson 
textbooks.  
English: Essay writing practice with constant 
feedback given strengthening the quality of 

SMSC & British Values  
 
Social: Problem solving and group activities are planned into the history curriculum. 
Students are expected to participate and work together cooperatively to complete tasks. 
Roles are often assigned to individual students to develop their ability to work as a unit or 
community. Almost every lesson involves paired discussion and often wider class 
discussion or debating. As well as social development being a focus in terms of classwork, 
this will also be thematic strand in the curriculum. For example, students will look at 
crimes invented because of changes to society such as the crime of witchcraft.  
 
Moral:  Through investigating and using a range of historical sources, students develop 
their ability to critically assess sources of evidence for accuracy and reliability. This is a 
hugely important skill in history that will prepare students for life in the C21st; they gain 
an understanding of how to read a newspaper, use twitter and other social media, engage 
with the news or watch a documentary with a questioning and critical eye. The curriculum 
teaches students not to believe everything they hear or read until they have carefully 
considered the issue.  
Also important to our curriculum is the study of significant figures from the past and 
present. Through studying figures such as a range of important figures in England and 
Britain; Oliver Cromwell for example, students will consider the moral and ethical 
decisions made by such figures and their impact as well as subsequent interpretations of 
them. Students will have the chance to evaluate these actions both in a historical context 



analysis and offering judgement and forming 
links between factors. A further example 
includes making inferences about monarchs 
using data. Using adjectives and the five 
senses to describe a scene in a source. 
Science: An example from this SoW includes 
considering modern scientific methods to 
prove guilt or innocence of accused 
‘witches.’  
Art: An example from this SoW includes 
designing a 17th century witchcraft poster.   
Personal skills: Class debates and 
discussions. An example from this SoW 
includes writing and preparing a speech as a 
Major General of the southern region.  
Mathematics and Statistics: Examples in this 
SoW include assessing data detailing the 
number of people executed for their 
religious beliefs and then making inferences; 
putting dates and events into chronological 
order; creating a flow chart and analysing a 
graph to comment on trends.  
Citizenship: Examples include a starter 
activity on discussing the issue of 
unemployment as well as considering 
solutions for homelessness and 
unemployment.   
Drama: Interviews whilst assuming the roles 
of constables and reporters.  

and with our C21st values in mind; they will use careful consideration of criteria and 
analytical skills to develop tentative answers to difficult questions.  
 
Spiritual:  Debating, discussing, speaking and listening are core skills that students are 
encouraged to use and develop.  Students are encouraged to be critical yet understanding 
of the views of others; including historians, interpretations of the past and primary 
sources, and other students. Through carefully planned debates and discussions, students 
learn to take interest in and respect the views of others. Students also learn how to come 
to an informed conclusion having taken on board a range of different viewpoints and are 
taught to critique the provenance of evidence they are dealing with in order to approach 
it analytically.   
Lessons are interactive and engaging so that students develop a sense of enjoyment and 
fascination in learning about how the world they live in has changed over time. Students 
are encouraged to ask questions, to understand the history of belief and the agency of 
people in the past and to independently investigate elements of the curriculum that 
interest them.  
Specific tasks include empathy tasks, for example writing a letter as a prisoner to describe 
and explain their circumstances. This will allow students to judge the fairness of 
punishments whilst considering a human perspective on the matter.  Students will 
participate in a makeshift workshop to come up with creative solutions to help the 
homeless.  
 
Cultural: Through peer assessment, group discussions, class feedback sessions and 
debates, students are introduced to peer concepts, values and events not encounterable 
otherwise.  
Students will also be asked to communicate their opinions and knowledge in varied ways 
including artistic forms i.e. posters and mind-maps and graphs.  
Developments in religion and its impact such as the changing role of the Church versus 
the authority of the monarch is constantly explored throughout this unit thereby giving 
consideration to cultural impact of religion alongside social attitudes.  
  

Outline of Scheme: 
Unit 

Section 
Overview  Learning Objectives & Key Activities 

2.1 c1500 – c1700 
 
1. Brief overview of the 

period: England 
c1500-c1700 

 
2. Continuity and change 

in the nature of 
crimes against the 
person, property and 
authority, including 
heresy, treason and 
poaching.  

 
3. Growth of 

vagabondage as a 
crime.  

 

Key Question/s: 

� Why did religious crimes become more of a problem after 1500? 

� How far did crime and punishment change during Oliver Cromwell’s rule? 
 
Learning Objectives:  

� To be able to explain religious changes. 

� Explain how changes in the Church in the 16th century led to new crimes developing.  

� To identify key laws and introduction of new crimes.  

� To begin to explain why these were introduced. 

� To examine the changes brought in during the Protectorate. 

� To cement understanding of the difference between a change and an event.  
 
Key Activities:  

� Starter: Medieval Crime and Punishment Quick Fire Questions  

� Royal family connections – name the pictures. Challenge: Explain their connections.  

� Infer using data from a table. Intervention: Sentence stems provided 

� Pair work: Year 8 memory recall – differences between Protestant and Catholic 
churches. Intervention: diagrams of churches provided.  

� Source task using the 5Ws. Challenge: Make inferences about the monarchs using the 
table.  

� Match the key words and self - assessment 

� Comprehension using worksheets and table. Challenge: extension question.  



� Plenary: Write a letter to your partner – real character story.  

� Starter: Debate; title: why do people disagree about the unemployed and homeless? 
Offer solutions.  

� Teacher led presentation on key factors for unemployment and homelessness.  

� Comprehension with examples and explanations, highlighting key words and PEE 
paragraph.  

� BBC video and spider diagram  

� Card sort. Challenge: rate the most significant and explain why.  

� Starter: 50 word summary  

� Re-arrange information in a grid form.  

� Highlight changes and events. Match up relevant events to the change.  

� Plenary: GCSE style 4 mark question. Intervention: scaffolding provided.  

 

Homework:  

� Learn keywords  

� Exam style question 12 marks.  

� Write a speech as Major General of the Southern region.  

2.2 c1500 – c1700 
 

1. The role of the 
authorities and local 
communities in law 
enforcement, 
including town 
watchmen. 
 

2. The continued use 
of corporal and 
capital punishment.  

 
 

3. The introduction of 
transportation and 
the start of the 
Bloody Code.   

Key Question/s:  
● How was the law enforced in towns in the Early Modern Period (1500-1700)? 
● What was the main reason behind punishments changing in the period 1500-1700? 
 
Learning Objectives:  
● To understand how the growth of towns led to growing crime rates. 
● To know about the role of town constables and night watchmen. 
● To make a judgment about the effectiveness of urban law enforcement. 
● To understand how the nature of law enforcement and punishment changed 1500-1700.  
 
Key Activities:  

� Starter: List the qualities a police officer requires.  
� Read about the different types of Tudor criminals.  
� Pair work: Rank the criminals according to given criteria and write a sentence long 

summary.  
� Match the features of urban life to their effect on crime.  
� One paragraph response. Intervention: sentence stems provided. Challenge: provide 

examples and reasons.  
� Worksheet.  
� Plenary: Class feedback: post it notes on value continuum on board.  
� Starter: Key word to be matched to correct definition.  
� Pair work: Change and continuity table.  
� Group work: Design a key to denote different types of punishments and then card sort. 

Challenge: Create an additional category.  
� Diamond system using cards and class discussion.  
� GCSE style 16 mark question.  
� Strength and challenge questions.  
� Create a flow chart to show how factors are linked.  
� Play the part of a constable and a journalist and interview your peer.  
� Plenary: Post it note on value continuum – class feedback session.  

2.3  Case Study 
 
1. The Gunpowder 

Plotters, 1605: their 
crimes and 
punishment.  

 

Key Question: 
 
● What were the key features of the Gunpowder Plot, 1605?  
 
Learning Objectives:  
 
● To identify what a case study of the Gunpowder Plot tells us about Crime and Punishment in 

1500 to 1700 
● Know why the Gunpowder plotters acted 



● Understand what crimes the plotters were accused of.  
● Understand why the punishments were so harsh.  
 
Key Activities: 
● Watch the documentary and complete a fact file. Intervention: guided questions and stem 

sentences. Example fact file modelled by teacher.  
● Starter: Source related task: five senses to describe a scene.  
● Group work: Differentiated questions.  
● Feedback session.  
● Strength and challenge questions.  
● Plenary: Value continuum.  
 
Homework:  

� Planning for Key Assessment.  
 

2.4 c1500 – c1700 

1. New definitions 
of crime in the 16th 
century: witchcraft.  

2. Case study: 
Matthew Hopkins and 
the witch hunts of 
1645-47; the reasons 
for their intensity; the 
punishment of those 
convicted; the ending 
of prosecutions.  

Key Question: 
● Which factors influenced the crime of witchcraft? 
● The Pendle Witch Trials, 1612:  Why were Alison Device and ‘Chattox’ executed? 
 
Learning Objectives:  
● To recap beliefs about witches. 
● To be able to explain changes over time. 
● To be able to identify the factors that influenced witchcraft and explain these. 
● To study one of the most famous witch trials in Pendle, Lancashire in 1612 during the reign 

of King James I to work out at least THREE reasons why the women were executed. 
● To be able to link reasons together to explain why the women were executed. 
● To be able to prioritise the reasons to argue whether some reasons were more important 

than others. 
● To be able to explain why the witchcraft hysteria declined. 
 
Key Activities:  
● Starter: Witch word and idea associations.  
● Study trends and comment worksheet.  
● Pair work: factor discussion.  
● Video on the Pendle Witch Trials.  
● Graph: comment on trends using evidence and match them with the relevant labels.  
● Plenary: Complete sentence task. Intervention: word bank.  
● Starter: story time – providing context.  
● Card task to explain, find links and judge importance. Challenge: categorise cards 

accordingly.  
● Comprehension style questions. Sentence stems provided.  
● Produce a spider diagram.  
● Strength and challenge questions 
● Plenary: Taboo: Saxon, Norman and Early modern crime and punishment. 
 
Homework: 

� Design a 17th century poster asking people to look out for women who might be witches.  
 
Key Assessments: 

� 16 mark GCSE exam style question.  
� Timed 12 mark GCSE exam style question.  

 
 

Differentiation :  
 
HL/LL students working in pairs.  
Mixed ability group discussions 
Word banks/Scaffolding  
Challenge questions to illicit deeper thinking and engagement with the tasks.  
Differentiated questions to be answered within groups.  
Teacher support  
Model answers  



 

 
Please see details in KEY ACTIVITIES for further intervention and challenge tasks.  
 
 
Personalised Learning and Thinking Skills (PLTSs): 
 

� Independent Enquirers 
� Creative Thinkers 
� Reflective Learners 
� Effective Participators 
� Team Workers  
� Self – Managers  

 
AFL 
 
Summative Assessments: 
 
Mid-terms/end of term key assessments.  
Homework over a cumulative period.  
 
Formative Assessments: 
 
Strategic questioning  
Think-pair-share  
Peer assessment  
3-2-1 countdown 
Classroom polls  
Exit tickets  
Self-assessment  
Target setting  
Opportunity to edit marked pieces of work 
Learning levels displayed before and end of lesson.  
No hands approach 
 
Homework will be set once a week.  
 


