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Overview: 
� This scheme of work will develop students’ understanding and knowledge about religious beliefs in medieval Britain. They will 

consider the idea of Heaven, Hell and a Higher Power and reconcile these beliefs with their own. Students will also be encouraged 
to put themselves in the shoes of Monks and Nuns and consider different ways of living as well as their contribution to society. They 
will delve into the events of the Crusade whilst thinking of the advantages of uniting the Muslims with the Crusaders for a thriving 
society. Diversity and significance will form the key concepts of this scheme of work.  

 
SMSC  
 

S: Encouraging understanding of human feelings and emotions by placing them in their 
shoes through various empathy tasks such as writing diary extracts through the eyes of ….  
M: History is a subject that lends itself to investigations, debates and a consideration of 
different viewpoints for example in terms of moral and ethical issues consideration is 
given to the conflicting views of the Anglo-Saxons vs. the Normans. 
Considering the positive and moral impact of monastic life and religion.  
Reflecting on the concept of hell and heaven and how the thought of authority in after-
life can motivate and influence ideas and decisions and attitudes.  
S: Questions encourage the scenario of ‘what would you do’ in the situation relating to 
various events throughout History and encouraging students to co-operate and resolve 
conflict. 
Team work supports social development for example blindly drawing doom paintings 
based on the description of team member.  
Idea of unity and tolerance reinforced in the ‘create a TV ad’ task to promote unity 
between different cultures and faiths (Muslims and the Crusaders).  
Reflecting on the monastic life and offering potential challenges faced in different ways of 
living.  
 Scholastic Strands Sheets – allowing autonomy for students to progress in steps. This 
promotes educational independence and challenges the students. Offers clear guidance 
and permits an awareness of current stage of knowledge. 
C: Through peer assessment and group work, students are introduced to concepts and 
events they would never have encountered.  
Written work helps develop empathy.  
Work within the subject allows them to express their opinions and communicate their 
knowledge in varied ways including the design of castle.  
Students will examine how other cultures have had an influence on ‘British’ culture. 
Appreciate a better understanding of British multicultural society. The contribution of 
different culture to human development and progress, which links to values of wisdom 
and endurance. 

Progression targets using  STEPS 
 
Strand 1 - Key concepts (Steps 2 – 5):  
 
Understand the requirements of the key 
concept.  
Identify arguments to solve historical 
problems. 
Explain arguments.  
Make links between arguments.  
 
Strand 2 – Source skills and interpretations 
(Steps 2-5):  
 
Retrieve information from a source.  
Make supported inferences from a source.  
Explain difference in sources.  
Consider the impact of an author on the 
source.  
Assess strengths and weaknesses of a 
source. 
 
Strand 3 – Knowledge (Steps 2-5): 
 
Demonstrate a chronological understanding 
of the period studied.  
Use correct historical terminology.  
Provide a detailed/in-depth narrative and 
recall sufficient factual material.  
 
 
 
 

Outline of Scheme: 
Week Key Questions Key Activities 

1 Do I understand why religion 
was so important in medieval 
times? Can I explain the role of 
the church? Can I evaluate the 
impact of religion in everyday 
life?   

Students to be shown images of different churches to make inferences about the importance 
of religion as a starter activity. Students can then be split in pairs. One will describe a doom 
painting to her partner who will draw the picture. This will encourage students to look at the 
finer details in the picture. Teacher will then lead a class discussion on the purpose of doom 
paintings and its effect on people. Students will consider the use of imagery in place of words. 
As development, students to label the official doom painting. They can then answer a series 
of prepared questions after a class reading of ‘religious beliefs’ (pg. 58-59). LA students to be 
given a missing words activity. Peer assessment to mark work. As a plenary, students to 
complete a true and false activity to check their understanding.  
  
Homework: Students to draw their own doom painting of their own interpretation of 
heaven and hell keeping in mind the purpose of a doom painting. Must not include words.  
 



2 Can I describe what a monk is 
and what their daily life 
entails? Can I explain why 
some men chose to become 
monks? Do I understand the 
contributions monks made to 
medieval society?  

As a starter, students to consider the job advertisement for a monk without knowing who is 
being recruited. Differentiated questions on the appeal of the job and why. HA students to 
make links with previous lesson. As development, students to watch a video about 
monasteries. Students will then be given differentiated questions and re-watch the video a 
second time whilst answering the questions. Students to then create a visual representation 
with labels about the typical day in the life of a monk. HA students can develop this by 
answering the given questions at the bottom of each frame and analyse why so many people 
devoted their lives to religion. As a plenary, students to agree/disagree with a given 
statement. Scaffolding provided to help LA students.   
 
Homework: To read a diary extract of a monk and answer four comprehensive style 
questions. To be peer-assessed the next lesson.   

3 Can I explain why some 
women became nuns and 
what their lives entailed? Can I 
explain how they helped 
society? Can I extract 
information from sources?  

As a starter, students to view the profiles of three different nuns and then identify their 
reasons for becoming a nun. HA students to consider why nuns were called brides of Christ. 
Teacher to lead class discussion on the brides of Christ. As development, students will be 
given two sources. Working in small groups, students to extract information from the 
sources using questions given to them.  As a plenary, students will peer-assess last lesson’s 
homework as both tackle the key question of importance of religion in medieval times.  
 
Homework: Students to research why Jerusalem is considered to be sacred to Muslims, 
Christians and Jews.   

4 Can I summarise why some 
people in medieval Europe 
wished to visit the Holy Land? 
Can I explain why Jerusalem 
was important in many 
different religions? Can I 
examine why the Pope 
ordered the crusade?    

As a starter, students to mind-map all the reasons Muslims perform pilgrimage to Makkah. 
They must also consider personal motivations.  They can then be shown different landmarks 
in Jerusalem which they try and identify. HA students can consider the importance of these 
landmarks. As development, students will be divided into three groups. Using their research 
that was set the previous lesson, students to design a power point slide explaining the 
importance of Jerusalem to one faith. Purpose of this task is to peer-teach and present. The 
students will present their work to one another and each group can be peer-assessed to 
extract what skills and knowledge constitute the best lesson as a plenary. The following 
lesson, students can be tested on key words as a starter. Teacher can lead prepared 
presentation on the arrival of the Turks and the holy war. As development, students to 
design a poster for the Pope that would encourage people to leave their homes and fight in 
the crusades. Plenary will use the ‘Simon says’ game to check understanding.  
 
Homework: Begin revision for KEY ASSESSMENT ONE at the end of the term.   

5 Can I evaluate a number of 
different routes to the Holy 
Land? Can I define the period 
in history known as ‘The 
Crusades’? Can I interpret 
views on Saladin and consider 
usefulness of a source?  

As a starter, students to be shown ten different reasons people would decide to join the 
crusade. Students to sum up each of these reasons using only three words in a diagram. 
Teacher to model activity. LA students can be given a higher word limit. As development, 
students to categorise each of the reasons. HA students to consider why it is important to 
know that people had different motives. Teacher to introduce Cuthbert the Crusader and the 
routes he can choose from for the journey ahead. In groups students to assess the 
advantages and disadvantages of each route, work out the length and time of each route 
and them make a group route selection. Answers to be compared in a class discussion. As a 
starter the following lesson, students to put dates in chronological order and think about 
term ‘turning point’ in History. As development, student will be given a timeline of key 
events from which they have to pick out turning points. HA students to explain their choices. 
Teacher to then lead/model source based activity using PANDA. Students will then attempt 
activity themselves using two different sources. For a plenary, students to write a 100 word 
limit paragraph explaining who they think won the crusade. Scaffolding to be provided for LA 
 
Homework: Continue revising for KEY ASSESSMENT ONE at the end of the term.  

6 Do I understand how life in 
Europe changed and improved 
after contact with the Muslim 
word? Can I assess which 
change was most important 
and why?  

As a starter, students to be given progress arrows which they will colour in as a plenary at 
the end of the lesson to check their understanding. Students to be put in groups and 
assigned to different station. One person from each group to go to each station and 
memorise as much as possible in a three minute time limit. To feedback to their group and 
create thought bubble sheets. In groups, students to construct a brief role play to explain the 
5 most important things the Crusades have given us. Students to then take on the role of 
time travelling traders to create a TV advert. Purpose of task will be to consider the 
contributions of both Muslims and Crusaders and how they could work together. Scripts to 
be marked by me after being peer assessed by students. Plenary: students to complete 
learning check/progress arrow. KEY WORDS displayed on board for LA students.  
 



 

One Lesson: Key assessment 1 (End of module source based test).  
 
Homework: Key assessment 2 – Prepare a presentation to deliver to the class after the 
holidays explaining what the Crusaders learned and brought back from the Holy Land.  
 

Differentiation :  
 
HL/LL students working in pairs.  
Mixed ability group discussions 
Word banks/Scaffolding  
Challenge questions to illicit deeper thinking and engagement with the tasks.  
Differentiated worksheets 
Teacher support  
Model answers  
Fill in the blanks for LA with option to also compose full sentences on lessons they have learnt.  
 
 
Personalised Learning and Thinking Skills (PLTSs): 
 

� Independent Enquirers 
� Creative Thinkers 
� Reflective Learners 
� Effective Participators 
� Team Workers  
� Self – Managers  

 
AFL 
 
Summative Assessments: 
 
Mid-terms/end of term key assessments.  
Homework over a cumulative period.  
 
Formative Assessments: 
 
Strategic questioning  
Think-pair-share  
Peer assessment  
3-2-1 countdown 
Classroom polls  
Exit tickets  
Self-assessment  
Target setting  
Opportunity to edit marked pieces of work 
Learning levels displayed before and end of lesson.  
No hands approach 
 
Homework will be set once a week.  
Scholastic strand sheets used to set guidelines and targets and track student progress.  

Cross Curricular:  
 

� English 
� Mathematics 
� Art  
� Geography  
� Citizenship 


