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Overview: 
� This scheme of work will focus on British imperialism and Britain’s involvement in the slave trade. Students will be encouraged to 

think about why and how Britain was motivated to build an empire as well as giving moral and cultural consideration to the effect of 
imperialism. The key concept of causation will be given particular attention to and the possible link between them. Significance will 
also be explored in this module when assessing the role of different individuals. England’s relationship with Spain will cover the 
second half of the term with attention given to the Armada and then an in-depth study of Queen Elizabeth.  

 
SMSC 
S: Encouraging understanding of human feelings and emotions 
by placing them in their shoes through various empathy tasks 
such as writing diary extracts through the eyes of …. 
Students to watch the journeys slaves had to undertake. This 
will increase their empathy for people in similar situations e.g. 
immigrants.   
.M: History is a subject that lends itself to investigations, 
debates and a consideration of different viewpoints for example 
consideration is given to the idea of slavery and its moral 
implications. Students will also weigh up the advantages and 
disadvantages of British imperialism.  
Students exploring the nature of the feudal system and 
considering the treatment of the poor and vagabonds.  
S: Questions encourage the scenario of ‘what would you do’ in 
the situation relating to various events throughout History and 
encouraging students to co-operate and resolve conflict. 
Team work supports social development for example advising 
Elizabeth on the best option to deal with Mary, Queen of Scots.  
Scholastic Strands Sheets – allowing autonomy for students to 
progress in steps. This promotes educational independence and 
challenges the students. Offers clear guidance and permits an 
awareness of current stage of knowledge. 
C: Through peer assessment and group work, students are 
introduced to concepts and events they would never have 
encountered.  
Written work helps develop empathy.  
Work within the subject allows them to express their opinions 
and communicate their knowledge in varied ways including 
magazine features for the defeat of the Armada; school report 
and parents evening for Princess Elizabeth…)  
Students to focus on the contributions of other cultures and 
countries to their own. Will also look at the strengths of their 
British heritage in the study of British imperialism.  

Progression targets using  STEPS 
 
Strand 1 - Key concepts (Steps 3 –6 ):  
 
Analyse and evaluate arguments in relation to the Historical problem. 
Consider importance of different arguments.  
Understand the requirements of the key concept.  
Identify arguments to solve historical problems. 
Explain arguments.  
Make and explore links between arguments.  
 
Strand 2 – Source skills and interpretations (Steps 3-6):  
 
Consider the nature, origin or purpose of a source and its effect on 
content. 
Retrieve information from a source.  
Make supported inferences from a source.  
Explain difference in sources.  
Consider the impact of an author on the source.  
Assess strengths and weaknesses of a source and interpretations. 
 
Strand 3 – Knowledge (Steps 3-6): 
 
Demonstrate a good depth of understanding by selecting specific and 
pertinent knowledge to support arguments made. 
Demonstrate a chronological understanding of the period studied.  
Use correct historical terminology.  
Provide a detailed/in-depth narrative and recall sufficient factual 
material.  
 
Strand 4 – Essay Structure (Steps 3-6)  
 
Organise essay into a logical order.  
Make a judgement.  
 

Outline of Scheme: 
Week Key Questions Key Activities 

1 Can I describe how the British 
Empire began? Can I explain 
why the British Empire began? 
Can I examine the significance 
of key individuals in the 
growth of the British Empire?   

Starter: Students to find definitions of key words that will feature in the next few lessons 
(DIY glossary challenge). Students to be shown various pictures to try and guess which 
reason for building an empire that picture indicates. Development: Teacher to lead reading 
on different significant dates in the development of the British Empire. Students to create a 
chronological timeline in their books to explain key dates and key events. In groups students 
will be given names of three countries each. Exported items will be displayed on the board 
and the group with the country responsible for that item must identify up their country. 
Plenary: Students to be given categories as well as reasons. Categories to be matched with 
their relevant reasons.  They will then complete a paragraph to explain what they think is the 
most reason for British Imperialism. Scaffolding to be provided to all.  HA students to try and 
combine the main causes of the growth of the British Empire.  
 



Homework: Students to be given a list of explorers from the late 1400s onwards. LA students 
to create a poster outlining significance of explorer. HA students can create a news article.   

2 Can I explain why slaves were 
taken to the New World? Can I 
examine Britain’s role in the 
slave trade?  Can I offer moral 
considerations on slave trade 
and suggest why opinions 
have changed so much today? 

Starter: Students to think of any associations with the word slave and come and present 
their thoughts on the board.  
Development: Students to consider seeing ‘sale signs’ on humans. They will then try and 
‘sell’ their partner to the class. Students to watch video outlining the journey slaves had to 
endure whilst giving consideration to the fact that people thought what they were doing was 
legal. HA students to make links with causes of imperialism from previous lesson. Students 
to be given a list of reasons why people thought what they were doing was right and legal 
and to make their own colour coded key to ascertain the most important reason. Teacher 
will explain the triangular trade and students will then take a trip around the triangular trade 
by annotating a map. HA students to illustrate map further by illustrating what each point in 
the trade system had and what they wanted.   
Plenary: Summary task: number order the triangular trade. HA students to make a table 
listing why people would like/object to this trade.  
 
Homework: Write a moral poem expressing why slavery is wrong and why people thought 
this was moral and legal in the past.  
 

3 Can I recall key events in the 
pirate Blackbeard’s life? Can I 
differentiate between a pirate 
and a privateer? Can I explain 
why monarchs encouraged 
privateers?   

Starter: As students come into the class, video on the life of Blackbeard the pirate will be 
streaming. Students to be asked to think about why Blackbeard earned his deadly 
reputation. Development: Students to draw a comic strip reflecting the life details of 
Blackbeard. Students to then write diary entries as one of Blackbeard’s crew focusing on the 
life of a pirate and living conditions. Plenary: Students to design their own flags for 
Blackbeard’s new stolen ship. Peer assessment.  
 
Homework: Students to revise for a mid-term test on the British empire, slave trade and 
Blackbeard.    

4 DEPTH STUDY  
Can I describe the qualities of 
Queen Elizabeth? Can I 
examine the circumstances in 
which she became a queen?  
Can I explain why Elizabeth 
controlled her royal portraits 
and offer judgement on which 
one would be most suitable 
for the Queen?  

Starter: To create a secrets of success recipe cards.  
Development: In pairs, students to take on the role of Princess Elizabeth’s tutor and King 
Henry. King Henry is attending the parents evening of Princess Elizabeth to discuss her 
lessons, strengths and attitude towards learning.  
Plenary: To create a school report card in no more than three minutes. HA students to create 
a psychological report also detailing Elizabeth’s hardships.  
Starter: The following lesson, students to select a portrait and write a 100 word limit 
description of Elizabeth based on the picture. HA students to consider and explain which 
portrait Elizabeth would have been most pleased with.  
Development: Teacher to lead a presentation on the importance of Elizabeth’s image and 
her control of it. Students will be given a particular portrait to stick into their books and find 
the relevant symbols. Video to be streamed to show the power of Elizabeth’s image with 
class discussion on the unlikelihood of ordinary people meeting Elizabeth.  
Plenary: Students to match the portraits with their descriptions.  
 
Homework: On a template they will be given, students to create their own portrait of 
Elizabeth using symbols. They could then explain their portrait and choice of symbols.  

5 DEPTH STUDY  
Can I identify who Mary was 
and why she was heir to the 
English throne? Can I explore 
the threat posed by Mary, 
Queen of Scots? Can I 
investigate the Babington 
Plot?  

Starter: Students to create 1-3 (LA-HA) coded facts focusing on the hardships Mary faced. To 
swap with a partner in the class and decode.  
Development: Teacher to lead lesson and presentation on the problems posed by Mary. 
Students to be split into three groups and consider the advantages and disadvantages of 
their given solution and ‘advise’ the Queen. (Teacher could play the role of Queen and 
students her advisors). After a class discussion, students to record this information in a table 
and highlight the best solution.  
Plenary: Students to write a summary with scaffolding provided. Mary should be executed 
because … (75 word limit). Must include their recorded reasons.  
 
One Lesson: Key assessment 1 (Mid-term test).  
 
Homework:   Key assessment 2 – Investigating Elizabeth’s image. Prepare a presentation or 
speech that outlines everything a visitor should know about the Rainbow portrait. 

6 DEPTH STUDY  
Can I explore why the King of 
Spain decided to invade 

Starter: Students to listen to Elizabeth’s famous Tilbury speech and paraphrase it.  
Development: Teacher to lead a presentation on the Armada. Students to fill in the blanks 
and then watch YouTube clip and consider why the Armada took place. Students to be given 



 

England in 1588? Can I 
compare the strengths and 
weaknesses of England and 
Spain’s navies? Can I judge key 
reasons why the Spanish 
Armada failed?   

the causes which they will sort and categorise under the right heading. The following lesson, 
students will consider the reasons for failure of the Armada. A table could be prepared to 
record the advantages and disadvantages of Spain versus England. They could then write a 
short feature on the Spanish Armada for a history magazine under the heading ‘famous 
naval battles.’ (300 word limit) To be peer-assessed.  
Plenary: Three sails and a boat (learning check)  
 
Homework: Ongoing (see previous)  

Differentiation :  
 
HL/LL students working in pairs.  
Mixed ability group discussions 
Word banks/Scaffolding  
Challenge questions to illicit deeper thinking and engagement with the tasks.  
Differentiated worksheets 
Teacher support  
Model answers  
Fill in the blanks for LA with option to also compose full sentences on lessons they have learnt.  
 
 
Personalised Learning and Thinking Skills (PLTSs): 
 

� Independent Enquirers 
� Creative Thinkers 
� Reflective Learners 
� Effective Participators 
� Team Workers  
� Self – Managers  

 
AFL 
 
Summative Assessments: 
 
Mid-terms/end of term key assessments.  
Homework over a cumulative period.  
 
Formative Assessments: 
 
Strategic questioning  
Think-pair-share  
Peer assessment  
3-2-1 countdown 
Classroom polls  
Exit tickets  
Self-assessment  
Target setting  
Opportunity to edit marked pieces of work 
Learning levels displayed before and end of lesson.  
No hands approach 
 
Homework will be set once a week.  
Scholastic strand sheets used to set guidelines and targets and track student progress.  

Cross Curricular:  
 

� English 
� Mathematics 
� Art  
� Geography  
� Drama  


