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Title of unit: Scruffy Stuarts Year:  8 Term: 5 Duration:  5W/9 Single Lessons 
  

Overview: 
� This scheme of work will introduce the Stuarts and their era. Students will explore Stuart specific events such as the Gunpowder 

Plot, witches and witch hunting and the beginning of the English Civil War. Students will look in depth at key figures during the 16th 
century such as Guy Fawkes, James I, Matthew Hopkins and King Charles I. Much focus will be given to group and paired work this 
term so that students are given the opportunity to share, discuss and debate ideas. Key concepts that this SoW will lend itself to are 
causation and significance such as the causes of the Civil War and then assessing the role of each. Students will also continue their 
study of the New World settlers and the ‘imperialism’ of the English language in America. Students will be given opportunities both 
in class and as homework to conduct their own research relevant to the term’s lessons as well as express their ideas in various 
artistic forms such as designing booklets and preparing speeches.  

 
SMSC & British Values  
 
Social: Problem solving and group activities are planned into the history 
curriculum. Students are expected to participate and work together 
cooperatively to complete tasks such as the History Mystery lesson. Roles 
are often assigned to individual students to develop their ability to work 
as a unit or community for example higher ability students asked to guide 
and work with lower ability students. Further, almost every lesson 
involves paired discussion such as drawing an ideal king and for the 
purpose of differentiation and wider class discussions.  
 
Moral: History is a subject that lends itself to a consideration of different 
viewpoints for example students will look at the implication of witch 
hunting and targeting the female gender as well as considering the 
opposing point of view. For example, students will design a poster as 
Matthew Hopkins: the witch finder General. Through investigating and 
using a range of historical sources, students develop their ability to critically 
assess sources of evidence for accuracy and reliability. For example, 
students will look at a number of sources to assess the conspiracy theory 
of the Gunpowder Plot. This is a hugely important skill in history that will 
prepare students for life in the C21st; they gain an understanding of how 
to read a newspaper, use twitter and other social media, engage with the 
news or watch a documentary with a questioning and critical eye. The 
curriculum teaches students not to believe everything they hear or read 
until they have carefully considered the issue. Students will study 
significant figures from the past such as King James, King Charles, Guy 
Fawkes and Matthew Hopkins. Students will consider the moral and ethical 
decisions made by such figures and their impact as well as subsequent 
interpretations of them.. Students will have the chance to evaluate these 
actions both in a historical context and with our C21st values in mind; they 
will use careful consideration of criteria and analytical skills to develop 
tentative answers to difficult questions. 
 
Spiritual:  Debating, discussing, speaking and listening are core skills that 
students are encouraged to use and develop. For example students will 
debate the importance of the English language in the form of a tennis 
debate.  Students are encouraged to be critical yet understanding of the 
views of others; including historians, interpretations of the past and 
primary sources, and other students. Through carefully planned debates 
and discussions, students learn to take interest in and respect the views of 
others. Students also learn how to come to an informed conclusion having 
taken on board a range of different viewpoints and are taught to critique 
the provenance of evidence they are dealing with in order to approach it 
analytically. 
Lessons are interactive and engaging so that students develop a sense of 
enjoyment and fascination in learning about how the world they live in has 
changed over time. Students are encouraged to ask questions, to 

Progression targets using  STEPS 
 
Strand 1 - Key concepts (Steps 3 –6 ):  
 
Analyse and evaluate arguments in relation to the Historical 
problem. 
Consider importance of different arguments.  
Understand the requirements of the key concept.  
Identify arguments to solve historical problems. 
Explain arguments.  
Make and explore links between arguments.  
 
Strand 2 – Source skills and interpretations (Steps 3-6):  
 
Consider the nature, origin or purpose of a source and its 
effect on content. 
Retrieve information from a source.  
Make supported inferences from a source.  
Explain difference in sources.  
Consider the impact of an author on the source.  
Assess strengths and weaknesses of a source and 
interpretations. 
 
Strand 3 – Knowledge (Steps 3-6): 
 
Demonstrate a good depth of understanding by selecting 
specific and pertinent knowledge to support arguments 
made. 
Demonstrate a chronological understanding of the period 
studied.  
Use correct historical terminology.  
Provide a detailed/in-depth narrative and recall sufficient 
factual material.  
 
Strand 4 – Essay Structure (Steps 3-6)  
 
Organise essay into a logical order.  
Make a judgement.  
 



understand the history of belief and the agency of people in the past and 
to independently investigate elements of the curriculum that interest 
them. 
 
Cultural: Through peer assessment, group discussions, class feedback 
sessions and debates, students are introduced to peer concepts, values and 
events not encounterable otherwise. For example, students will be given 
the opportunity to swap ‘brains’, create mind-maps together and collect 
evidence as a group to create hypotheses.  
Students will also be asked to communicate their opinions and knowledge 
in varied ways including artistic forms i.e. posters and writing speeches.  
Students will look at the spread of the English language in the New World 
and debate the pros and cons of English being a compulsory language for 
all thus gaining an appreciation not only for their language but for other 
languages too. 

Outline of Scheme: 
Week Key Questions Key Activities 

1 Do I understand how and why 
the Stuarts came to power 
after the Tudors? 
Can I describe the personality, 
parliament and the religion of 
James I?  
Can I make an assessment on 
how scruffy a Stuart James I 
really was?  

Starter: In pairs, students to draw what they think a king should look like. One student will 
describe whilst the second will draw based on their peer’s expectations of a king and 
description. Intervention: hints and image associations provided. 
Development: After a teacher-led presentation, students to be given sources focusing on 
James I. In groups, students complete a table detailing what they have extracted from each 
source and then  draw a comparison picture using the sources provided (CHALLENGE). 
Students to then look at a painting of James I and answer differentiated questions about his 
real image. Plenary: If James had to be described as an animal, what animal would students 
choose? Challenge: explain why. Intervention: James’ personality traits provided.  
 
Homework: Imagine you a foreign ambassador who has just visited England (and met King 
James I) in 1605. Write a short report about him to send home.  

2 Can I recall five facts about the 
Gunpowder Plot and identify 
role of key players? 
Can I find evidence to prove 
that the plotters were framed 
and consider motives? 
Can I judge the reliability of 
the evidence and explain my 
judgement with reasoning? 

Starter: Students to come in as the Gunpowder Plot rhyme is playing: 
https://www.youtube.com/watch?v=L7hHL33lQ0 and try and complete the rhyme 
themselves. Development: https://www.bbc.co.uk/cbbc/watch/fawkes-13 Horrible Histories 
clip. Key words explained by teacher. In pairs: memory game – card sequencing. Students 
will then tell the story of Guy Fawkes in own words. Intervention: Write one sentence for 
each card.  
Plenary: Compare Guy Fawkes signatures before and after torture and explain why there 
would have been a difference.  
Starter: Just a minute. Development: History Mystery: in groups, students to work as 
detectives to decide whether or not the Gunpowder plotters were framed or not.  
Plenary: pea paragraphs.  
 
Homework: Research on witches and witchcraft for following week.  
 

3 Can I describe the techniques 
of Matthew Hopkins? 
Can I explain why women 
confessed to being witches? 
Can I explain why Tudors and 
Stuarts believed in witchcraft? 
 
Can I identify the keywords 
associated with a witch in the 
16th century?  
Can I describe the different 
reasons people believed in 
witches and witchcraft? 
Can I explain why people 
believed in witches using key 
words and evidence? 

Starter: Homework feedback. Development: After a teacher-led presentation, students to 
answer differentiated questions. They will then complete a table of keywords with 
significant information. Intervention: Students to write 2 sentences for each keyword. 
Students will then complete a comic strip for a case study. Intervention: template provided. 
Plenary: Brain swap.  
Starter: Watch witch finder commercial clip and note down 5 key words. Development: 
Students to write a few sentences describing what is happening in a given picture. Challenge: 
Use all the key words.  Teacher led presentation on the Pendle witch trials after which 
students will complete a table identifying the reasons behind all the accused.  
Plenary: One paragraph response to given question and peer assessment.  
 
Homework: Imagine the Witch Finder General himself is coming to your town and you want 
to impress him. Design a booklet that gives details about your town’s efforts to catch 
witches. 



4 Can I describe how the English 
began to settle in North 
America? 
Can I explain why the English 
began to settle in North 
America? 
Can I explain why most 
Americans speak English?  

Starter: Tennis match debate on the importance of English becoming a universal language. 
Development: In groups, students to explore the journey of the English settlers in the form 
of comic strips. As they read, they are to select a key word from each section and record its 
definition. Students are to write two sentence explanations for the important events from 
the story. Intervention: Write a minimum of one sentence. Students to prepare a speech as 
an imagined settler who has returned to England briefly. Intervention: Word bank provided.  
Plenary: 50 word limit summary of lesson.  
 
Homework:  Hungry for more: Find out what happened to Squanto and write a min-
biography.  

5 Can I describe the causes of 
the Civil War? 
Can I categorise the causes of 
the Civil War? 
Can I justify the most 
important reason behind the 
Civil War? 
 

Starter: what is the difference between war and civil war – question posed to class. Think, 
pair, share.  
Development: Classroom to be used as a museum of sorts. In pairs, students to read the 
causes of the Civil War sheets and complete the given Venn diagram. Students will then 
write their answer in the book to the enquiry question. Intervention: Scaffolding provided as 
well as connectives.  
Plenary: Post-it-note discussion on board.  
 
Homework: Revise for KA2 for Term 5.  
 

KEY ASSESSMENT/S TERM 5 1) Homework – to produce a Witch Finder General booklet.  
2) End of term timed test.  

Differentiation :  
 
HL/LL students working in pairs.  
Mixed ability group discussions 
Word banks/Scaffolding  
Challenge questions to illicit deeper thinking and engagement with the tasks.  
Differentiated worksheets 
Teacher support  
Model answers  
Fill in the blanks for LA with option to also compose full sentences on lessons they have learnt.  
 
See Key Activities section for specifics on challenge and intervention tasks.  
Cross – Curricular links and Key Learning Areas (KLA)  
 
Literacy: Varied writing tasks such as PEA paragraphs, two sentence explanations, word limits, comic strip and differentiated questions to 
respond to a video.  
Key terms and vocabulary researched by students themselves and explored in class. For example, two sentence definition and 
explanation of key words.  
Focus on spelling, grammar and punctuation issues when marking work within the class. Key subject terms checked for correct spelling.  
Activities which include extracting key words from texts such as from the Horrible Histories video.  
English: Essay writing practice with constant feedback given strengthening the quality of analysis and offering judgement and forming 
links between factors. For example, for plenary-led activities, students will be asked to write PEA paragraphs.  
Art: An example from this SoW includes creating witch hunting posters and designing a comic strip.     
Personal skills: Class debates and discussions such as the English language tennis debate and preparing a speech as homework.  
R.E: Links will be made with religion when studying witch hunting in the 16th and 17th Century as well as the dethroning of King Charles I.  
 
Personalised Learning and Thinking Skills (PLTSs): 
 

� Independent Enquirers 
� Creative Thinkers 
� Reflective Learners 
� Effective Participators 
� Team Workers  
� Self – Managers  

 
AFL 
 
Summative Assessments: 
 
Mid-terms/end of term key assessments.  

Cross Curricular:  
 

� English 
� Mathematics 
� Art  
� Geography  
� Religious Studies  

 



 

Homework over a cumulative period.  
 
Formative Assessments: 
 
Strategic questioning  
Think-pair-share  
Peer assessment  
3-2-1 countdown 
Classroom polls  
Exit tickets  
Self-assessment  
Target setting  
Opportunity to edit marked pieces of work 
Learning levels displayed before and end of lesson.  
No hands approach 
 
Homework will be set once a week.  
Scholastic strand sheets used to set guidelines and targets and track student progress.  


