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Overview: 
� This scheme of work will cover the British Depth study on Early Elizabethan England, 1558-1588. In accordance with this SoW, students 

will be finish unit 1 by looking at the problem of Mary, Queen of Scots and completing the main enquiry question of this unit. Students 
will then move onto unit 2 wherein they will explore the challenges posed to Elizabeth at home and abroad in the years 1569-88. This 
will entail a detailed look at the plots and revolts against Elizabeth within England as well as examining England’s relations with Spain 
before the onset of war in the years 1585-1588. The key conceptual focuses of this unit are causation and significance in which 
students will learn to explain why certain events occurred and consider the significance of each event in contributing to larger events. 

�  Students will learn how to write their own hypotheses for enquiry questions throughout the unit and will be given opportunities to 
research and revise their hypotheses. Students will also be encouraged to consider their solutions for potential problems as well as 
assess the intensity of each problem faced by Elizabeth. Strength and Challenge questions will be strictly completed checks at the end 
of each unit where students will not only self-assess their own knowledge and understanding of the topic covered thus far, but will 
also be forming responses to GCSE enquiry questions. As part of this unit, student will have confidently completed 4 mark GCSE style 
questions as well as have been introduced to both 12 and 16 markers to ensure maximum awareness, understanding and 
opportunities for practice throughout the year.  

� This module will make up 20% of the GCSE course and will be examinable in Paper 2. Marks are also awardable for SPaG thus emphasis 
will be given to literacy and writing skills throughout the unit.  

Key Words:  
 
Revolt of the Northern Earls, civil war, 
conspiracy, Papal bull, Council of the North, 
Ridolfi, Throckmorton, Babington, hanged, 
drawn and quartered, priest holes, cipher, agent 
provocateurs, Francis Walsingham.  

Assessment Objectives  
 
For this particular SoW students must:  
 
AO1:  Demonstrate knowledge and understanding of the key features and 
characteristics of the periods studied. 
 
AO2:  Explain and analyse historical events and periods studied using second order 
historical concepts.  
  
SPaG: Consistent use of punctuation and accurate spellings with use of correct 
grammar and specialist historical terms. 

Cross – Curricular links and Key Learning Areas 
(KLA)  
 
Literacy: Varied writing tasks such as exam style 
essays (4, 12 and 16 marks), labelling, 
captioning, speech bubbles as well as 
explanations and descriptions.   
Key terms and vocabulary researched by 
students themselves and explored in class. For 
example, two sentence definition and 
explanation of key words, taboo, matching key 
words with their definition.  
Focus on spelling, grammar and punctuation 
issues when marking work within the class. Key 
subject terms checked for correct spelling.  
Activities which include extracting key words 
from texts.  
Writing historically tasks from the Pearson 
textbooks.  
English: Essay writing practice with constant 
feedback given strengthening the quality of 
analysis and offering judgement and forming 
links between factors. For example, for plenary-

SMSC & British Values  
 
Social: Problem solving and group activities are planned into the history curriculum. 
Students are expected to participate and work together cooperatively to complete 
tasks. Roles are often assigned to individual students to develop their ability to work 
as a unit or community. Almost every lesson involves paired discussion especially in 
starters/plenaries such as ‘a game of tennis’ when debating the ‘powers’ of Francis 
Walsingham and for the purpose of differentiation and wider class discussions. As well 
as social development being a focus in terms of classwork, this will also be thematic 
strand in the curriculum; for example students will consider the attitudes of society 
and in particular the nobility when learning about the Northern Rebellion.  
 
Moral:  Through investigating and using a range of historical sources, students 
develop their ability to critically assess sources of evidence for accuracy and reliability. 
For example, students will look at interpretations of different historians and decide 
which they agree with the most and why. This is a hugely important skill in history that 
will prepare students for life in the C21st; they gain an understanding of how to read 
a newspaper, use twitter and other social media, engage with the news or watch a 
documentary with a questioning and critical eye. The curriculum teaches students not 
to believe everything they hear or read until they have carefully considered the issue. 
Also important to our curriculum is the study of significant figures from the past and 
present: students will consider the moral and ethical decisions made by such figures 
and their impact as well as subsequent interpretations of them. Key examples from 
this SoW include the Virgin Queen, Mary, Queen of Scots and Francis Walsingham. 



led activities, students will be asked to write PEA 
paragraphs in preparation for these essays.  
Art: An example from this SoW includes creating 
annotated mind-maps for an enquiry question.    
Personal skills: Class debates and discussions as 
well as responding to podcasts in the form of a 
gameshow.   
Mathematics and Statistics: Examples in this 
SoW include plotting value continuums to assess 
the threat levels of the plots against Elizabeth.   
R.E: The entire unit will focus on R.E because of 
the importance of religion in England at the 
time. In this SoW students will be focused on the 
Catholics and their wants and needs in 
Protestant England.  

Students will have the chance to evaluate these actions both in a historical context 
and with our C21st values in mind; they will use careful consideration of criteria and 
analytical skills to develop tentative answers to difficult questions. 
 
Spiritual:  Debating, discussing, speaking and listening are core skills that students are 
encouraged to use and develop.  Students are encouraged to be critical yet 
understanding of the views of others; including historians, interpretations of the past 
and primary sources, and other students. Through carefully planned debates and 
discussions, students learn to take interest in and respect the views of others. 
Students also learn how to come to an informed conclusion having taken on board a 
range of different viewpoints and are taught to critique the provenance of evidence 
they are dealing with in order to approach it analytically. 
Lessons are interactive and engaging so that students develop a sense of enjoyment 
and fascination in learning about how the world they live in has changed over time. 
Students are encouraged to ask questions, to understand the history of belief and the 
agency of people in the past and to independently investigate elements of the 
curriculum that interest them. 
Specific tasks include empathy tasks, for example writing a letter as Elizabeth to her 
Secretary of State. This will allow students to evaluate the most viable option for 
dealing with Mary, Queen of Scots in the perspective of the Virgin Queen.  
 
Cultural: Through peer assessment, group discussions, class feedback sessions and 
debates, students are introduced to peer concepts, values and events not 
encounterable otherwise. For example, students will be given the opportunity to swap 
‘brains’, create mind-maps together and collect evidence as a group to create 
hypotheses.  
Students will also be asked to communicate their opinions and knowledge in varied 
ways including artistic forms i.e. posters and mind-maps and numerical forms i.e. 
value continuums and data tables.  

Outline of Scheme: 
Unit 

Section 
Overview  Learning objectives & Key Activities 

1.4 The problem of Mary, Queen of 
Scots.  
 

1. Mary, Queen of Scots: 
her claim to the English 
throne.  
 

2. Mary’s arrival in 1568.  
 

3. Relations between 
Elizabeth and Mary, 
1568-69.  

 

Key Question/s:  
 

� Why did Mary, Queen of Scots’ arrival in England pose problems for Elizabeth?  
� Recap: Queen, government and religion, 1558 – 69. 

 
Learning Objectives:  
 
● Explore all of Elizabeth’s options for dealing with Mary and consider their 

advantages and disadvantages.  
● Recap the problem of Mary to plan towards a GCSE 12 mark question.  
● Recap queen, government and religion to decide how successful Elizabeth was in 

the first 10 years of her reign.   
 

 
Key Activities:  
● Starter: Pair recall about Mary Queen of Scots. Challenge: extension question.  
● Elizabeth’s family tree.  
● Think, pair and share  
● Group work: Research and evidence tables.  
● Plenary: Brain swap  
● Starter: Podcast  
● Mind-map for enquiry question.  
● Card cut out and sort onto value continuum.  
● Plenary: Unit 1 – learning check  

 
Homework:  
● Write a letter as Elizabeth to Elizabeth’s Secretary of State.  
● 12 mark GCSE question  

 



2.1 Challenges to Elizabeth at home 
and abroad, 1569-88.  

1. The reason for, and 
significance of, the 
Revolt of the Northern 
Earls, 1569-70. 

2. The features and 
significance of the 
Ridolfi, Throckmorton 
and Babington Plots. 

3. The reasons for, and 
significance of Mary, 
Queen of Scots’ 
execution in 1587.  

 

Key Question/s: 
 
● Does the Revolt of the Northern Earls explain why Mary was executed in 1587?   
● Does the Ridolfi Plot explain why Mary was executed in 1587?   
● Does the Throckmorton Plot explain why Mary was executed in 1587?   
● Does the Babington Plot explain why Mary was executed in 1587?  
 
Learning Objectives:  
 
� Understand the key points of the Northern rebellion, including why they rebelled, 

the key players and role of religion and politics.  
� Explain whether or not the revolt explains the execution of Mary, Queen of Scots.  
� Understand the key points of the Ridolfi, Throckmorton and Babington plots 

including why they rebelled, the key players and role of religion and politics.  
� Explain whether or not the plots explain the execution of Mary, Queen of Scots.  
 
Key Activities:  
 
● Starter: Armada portrait  
● Create key profiles of the revolt.  
● Card sort for the reasons of the revolt.  
● Study session  
● Significant vs insignificant tables.  
● Plenary: Pee paragraphs  
● Starter: Lesson recap  
● Think, pair, share  
● Teacher-led presentation  
● Reading and research slot  
● Peer discussion  
● Categorise cards  
● Significant vs. insignificant table  
● Plenary: Pee paragraphs  
● Group work repeat activity for the Throckmorton Plot, 1583. 
 
 
Homework:  
 
� Research and complete the relevant given tasks for the Babington Plot, 1586.  
� Revision for end of term assessment  
� Explain why the Throckmorton Plot was a threat to Elizabeth – GCSE question. 
 
Key Assessment/s: 
 

� GCSE question: Explain why the Throckmorton Plot was a threat to Elizabeth  
� End of term assessment including GCSE 4 mark question 

 
Differentiation :  
 
HL/LL students working in pairs.  
Mixed ability group discussions 
Word banks/Scaffolding  
Challenge questions to illicit deeper thinking and engagement with the tasks.  
Differentiated questions to be answered within groups.  
Teacher support  
Model answers  
 
Please see details in KEY ACTIVITIES for further challenge and intervention proposals.  
 
 
Personalised Learning and Thinking Skills (PLTSs): 
 

� Independent Enquirers 



 

� Creative Thinkers 
� Reflective Learners 
� Effective Participators 
� Team Workers  
� Self – Managers  

 
AFL 
 
Summative Assessments: 
 
Mid-terms/end of term key assessments.  
Homework over a cumulative period.  
 
Formative Assessments: 
 
Strategic questioning  
Think-pair-share  
Peer assessment  
3-2-1 countdown 
Classroom polls  
Exit tickets  
Self-assessment  
Target setting  
Opportunity to edit marked pieces of work 
Learning levels displayed before and end of lesson.  
No hands approach 
 
Homework will be set once a week.  
 


